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PrefacePrefacePreface
his is in continuation of the implementation of the subject of Creative  

Writing and Translation Studies as a new elective under the academic stream by Tthe Central Board of Secondary Education from academic session 2007-2008 in 

Class XI.  Now this has to be extended further in Class XII.

In a sequel to this, the current textbook has been prepared and will be effective from the 

session 2008-2009.  The objectives of the course include analyzing different texts with a 

view to understanding the writers' purpose, the underlying meaning, the cultural nuances 

and attitudes and moods. It will also help them to develop an appreciation for literature 

and respond to a text intellectually, emotively and personally as individuals. The course 

would also develop the skills of Translation of texts representing different registers.

The present textbook deals with Drama, Fiction, Non-fiction and Poetry as forms of writing 

and also guides the learner through the process of developing skills to draft, edit and revise 

their written work.  Translation of various registers which include scientific and technical 

writing as well as literary writing is a daunting task and requires a lot of practice.  The 

course will help the learner to move cogently from translating text which is linguistically 

simple and lower order to more complex and intricate texts.

It is for the first time that a course is using the mode of Portfolio Assessment to record 

student achievement where it is hoped that assessment will combine instruction and 

learning and shift the emphasis away from comparison of achievements toward improving 

individual achievement through evaluative feedback, reflection and introspection.

This Course and the Textual material have been made possible by the guidance, support and 

consistent effort of Prof. Kapil Kapoor and his team of material writers.  I would also like to 

thank the Director (Acad) Smt. Chitralekha Gurumurthy and the efforts put in by the 

Education Officer Dr. Sadhana Parashar for bringing out the Reader on Creative Writing and 

Translation Studies.

Any comments or suggestions for further improvement of the course and the Reader are 

welcome and will be taken into consideration for further revision in subsequent editions.

Ashok Ganguly
Chairman, CBSE
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Hkkjr dk lafo/ku

ewy dÙkZO;

mísf'kdk
ge] Hkkjr ds yksx] Hkkjr dks ,d ¹̂lEiw.kZ izHkqRo&laiUu lektoknh iaFkfujis{k yksdra=kkRed x.kjkT;º cukus ds fy,] rFkk mlds leLr ukxfjdksa 

dks%

lkekftd] vkfFkZd vkSj jktuSfrd U;k;]

fopkj] vfHkO;fDr] fo'okl] /eZ

vkSj mikluk dh Lora=krk]

izfr"Bk vkSj volj dh lerk

izkIr djkus ds fy,]

rFkk mu lc esa]
2O;fDr dh xfjek vkSj  ¹jk"Vª dh ,drk

vkSj v[k.Mrkº lqfuf'pr djus okyh ca/qrk

c<+kus ds fy,

ǹ<+ladYi gksdj viuh bl lafo/ku lHkk esa vkt rkjh[k 26 uoEcj] 1949 bZñ dks ,rn~}kjk bl lafo/ku dks vaxhÑr] vf/fu;fer vkSj vkRekfiZr 

djrs gSaA
1- lafo/ku (c;kyhloka la'kks/u) vf/fu;e] 1976 dh /kjk 2 }kjk (3-1-1977) ls ¶izHkqRo&laiUu yksdra=kkRed x.kjkT;̧ ds LFkku ij izfrLFkkfirA

2- lafo/ku (c;kyhloka la'kks/u) vf/fu;e] 1976 dh /kjk 2 }kjk (3-1-1977 ls)] ¶jk"Vª dh ,drķ ds LFkku ij izfrLFkkfirA

Hkkx 4 d

51 d- ewy dÙkZO; & Hkkjr ds izR;sd ukxfjd dk ;g dÙkZO; gksxk fd og &

(d) lafo/ku dk ikyu djs vkSj mlds vkn'kksZa] laLFkkvksa] jk"Vªèot vkSj jk"Vªxku dk vknj djs_

([k)Lora=krk ds fy, gekjs jk"Vªh; vkanksyu dks izsfjr djus okys mPp vkn'kksZa dks ân; esa latks, j[ks vkSj mudk ikyu djs_

(x)Hkkjr dh izHkqrk] ,drk vkSj v[kaMrk dh j{kk djs vkSj mls v{kq..k j[ks_

(?k)ns'k dh j{kk djs vkSj vkg~oku fd, tkus ij jk"Vª dh lsok djs_

(Ä)Hkkjr ds lHkh yksxksa esa lejlrk vkSj leku Hkzkr̀Ro dh Hkkouk dk fuekZ.k djs tks /eZ] Hkk"kk vkSj izns'k ;k oxZ ij vk/kfjr lHkh HksnHkko ls 

ijs gksa] ,slh izFkkvksa dk R;kx djs tks fL=k;ksa ds lEeku ds fo#¼ gSa_

(p)gekjh lkekfld laLÑfr dh xkSjo'kkyh ijaijk dk egÙo le>s vkSj mldk ijh{k.k djs_

(N)izkÑfrd i;kZoj.k dh ftlds varxZr ou] >hy] unh] vkSj oU; tho gSa] j{kk djs vkSj mldk lao/Zu djs rFkk izkf.kek=k ds izfr n;kHkko 

j[ks_

(t)oSKkfud ǹf"Vdks.k] ekuookn vkSj KkuktZu rFkk lq/kj dh Hkkouk dk fodkl djs_

(>)lkoZtfud laifÙk dks lqjf{kr j[ks vkSj fgalk ls nwj jgs_

(×k)O;fDrxr vkSj lkewfgd xfrfof/;ksa ds lHkh {ks=kksa esa mRd"kZ dh vksj c<+us dk lrr iz;kl djs ftlls jk"Vª fujarj c<+rs gq, iz;Ru vkSj 

miyfC/ dh ubZ mapkb;ksa dks Nw ysA



THE CONSTITUTION OF INDIA
PREAMBLE

1WE, THE PEOPLE OF INDIA, having solemnly resolved to constitute India into a  SOVEREIGN 

SOCIALIST SECULAR DEMOCRATIC REPUBLIC and to secure to all its citizens :

JUSTICE, social, economic and political;

LIBERTY of thought, expression, belief, faith and worship;

EQUALITY of status and of opportunity; and to promote among them all 

2FRATERNITY assuring the dignity of the individual and the  [unity and integrity of the Nation]; 

IN OUR CONSTITUENT ASSEMBLY this twenty-sixth day of November, 1949, do HEREBY  TO 

OURSELVES THIS CONSTITUTION.

THE CONSTITUTION OF INDIA

Chapter IV A

Fundamental Duties

ARTICLE 51A

Fundamental Duties - It shall be the duty of every citizen of India-

(a) to abide by the Constitution and respect its ideals and institutions, the National Flag and the National 
Anthem;

(b) to cherish and follow the noble ideals which inspired our national struggle for freedom;

(c) to uphold and protect the sovereignty, unity and integrity of India;

(d) to defend the country and render national service when called upon to do so;

(e) To promote harmony and the spirit of common brotherhood amongst all the people of India 
transcending religious, linguistic and regional or sectional diversities; to renounce practices 
derogatory to the dignity of women;

(f) to value and preserve the rich heritage of our composite culture;

(g) to protect and improve the natural environment including forests, lakes, rivers, wild life and to have 
compassion for living creatures;

(h) to develop the scientific temper, humanism and the spirit of inquiry and reform;

(i) to safeguard public property and to abjure violence;

(j) to strive towards excellence in all spheres of individual and collective activity so that the nation 
constantly rises to higher levels of endeavour and achievement.

1. Subs, by the Constitution (Forty-Second Amendment) Act. 1976, sec. 2, for "Sovereign Democratic Republic (w.e.f. 3.1.1977)
2. Subs, by the Constitution (Forty-Second Amendment) Act. 1976, sec. 2, for "unity of the Nation (w.e.f. 3.1.1977)
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IntroductionIntroductionIntroduction
Language is thought expressed through words in the spoken and the written mode.  The 

Central Board of Secondary Education has brought out a course in Creative Writing and 

Translation Studies in Class XI in the session 2007-2008 and the first Board Exam for 

Class XII in this elective will be held in March 2009.  Creative Writing as well as 

Translation involve the cognitive process of transfer and  in the former it is from 

experience to words and in the latter it is the expression of cognition into another 

language.  Both Creative Writing as well as Translation can be individual as well as 

public exercises.  Creativity is an individual experience, a private act which can be 

transferred into the public domain.  Similarly an act of translation can move from the 

private domain as for instance choosing a word to denote the cognition in another 

language and bringing it alive for an audience which may not be aware or competent in 

the original language.

The Reader for Class XII seeks to acquire in the learners meta cognition about the 

creative processes as well as translation procedures to enable them to refine their 

ability to write creatively and translate effectively. The basic assumption in both the 

Readers is that Creative Writing as well as Translation is a craft and the skills can be 

acquired by pursuing a course in the discipline.

The Class XII Reader focuses on the Advanced Processes of Writing of Short Story, Essay, 

Speech, Report and Review by building on the tools which were provided for in the Class 

XI Reader. It also helps to differentiate between texts of Fiction and Non-fiction as well 

as the various registers in which language is used while attempting to write varied 

genres of writing.  The tools of translation, the process of translation, the problems 

faced by a translator which were given in detail in Class XI are now being supplemented 

by helping the learner acquire skills to translate the different registers.

Each unit is sub-divided into lessons which have a small component of theory followed 

by many activities.  Each lesson ends with 'End of the Lesson Review Questions' which 

have questions based on Comprehension, Vocabulary and Writing for the Portfolio.  

The section on Writing for the Portfolio provides specific exercises which a learner 
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needs to attempt throughout the year to acquire competency in the skills of Creative 

Writing as well as Translation.  The end of the Unit has a section on 'End of the Unit 

Questions' which again are categorized under Comprehension, Vocabulary and Writing 

for the Portfolio.  It is hoped that both the teacher and the taught will come together 

to make this course interactive, enjoyable and inspiring so that when the students who 

have taken this course go for higher studies they will have sharpened their writing and 

presentation skills to help them to tackle any area of study that they may wish to 

pursue.

Prof. Kapil Kapoor

Convenor
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Portfolio Assessment

•

•

•

•

•

•

•

•

•

A Portfolio is a collection of materials which are representative of the skills, ideas, thoughts 

and values of an individual as reflected in their work. The Portfolio needs to be maintained 

through the year. The gradual collection of material created by the learner over the year 

will reflect growth in thinking, an evolution in skills and also a change in attitude.

Each Module contains Writing Activities that have been earmarked for inclusion in the 

Portfolio. In any Creative Writing task, critical thinking skills also can be assessed. Thus it is 

essential to develop a writing task well. Collecting ideas, organizing, developing, editing 

and revising are important steps in writing.

The drafts of all writing tasks should be a part of the Portfolio as they are important 

milestones in the learning process. All drafts must be dated. A Portfolio helps each learner to 

think about their writing as well as their thinking. It helps learners to reflect on their work in 

progress and make judgements about the quality of their own work.

It helps each learner to set goals and strategies for future growth.

The specific objectives of a Portfolio are:

create an original piece of work

organize ideas coherently and fluently

be imaginative in an innovative way

think critically on issues related to the task

continuously reflect on one's own work

monitor and assess one's abilities over a period of time

identify one's own strengths and weak spots in creating written work

analyse the structural components of a piece of writing

deconstruct the available forms and types of writing to understand their 

ideological stand as part of a larger socio-cultural context.

To enable a learner to develop the ability to:

About The PortfolioAbout The PortfolioAbout The Portfolio
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What is a Portfolio?

•

•

Why use a Portfolio?

•

•

•

•

•

•

•

•

A portfolio is purposeful collection of student work that exhibits the student's efforts, 

progress, and achievements in one or more areas of the curriculum. The collection must 

include the following:

Student participation in attempting tasks

Evidence of a student's self-reflection.

It should represent a collection of student's best work or best efforts, student-selected 

samples of written work and drafts of the same according growth and development toward 

mastering identified outcomes.

In this new era of performance assessment related to the monitoring of student's mastery of 

a core curriculum, portfolios can enhance the assessment process by revealing a range of 

skills and understanding, support instructional goals, reflect change and growth over a 

period of time; encourage student, teacher and parent reflection; and provide for 

continuity in education from one year to the next. Teachers can use them for a variety of 

specific purposes, including:

Encouraging self-directed learning

Enlarging the view of what is learned

Fostering learning about learning

Demonstrating progress toward identified outcomes

Creating an intersection for instruction and assessment

Providing a way for students to value themselves as learners

Offering opportunities for peer-supported growth

It is continuous and ongoing, providing both formative (i.e., ongoing) and 

summative (i.e., culminating) opportunity for monitoring students progress toward 

achieving essential outcomes.

Portfolio Assessment is a multi-faceted process characterized by the following recurrent 

qualities:
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•

•

•

•

•

•

•

•

•

•

•

•

It is multidimensional, i.e., reflecting a wide variety of processes including ways for 

student's learning process(es).

It provides for collaborative reflecting, including ways for students to reflect about 

their own thinking process and metacognitive introspection as they monitor their own 

comprehension, reflect upon their approaches to problem-solving and decision 

making and observe their emerging understanding of subjects and skills.

They clearly reflect stated learner outcomes identified in the core or essential 

curriculum that students are expected to study.

They focus upon students performance-based learning experiences as well as their 

acquisition of key knowledge, skills and attitudes.

They contain samples of work that stretch over an entire marking period, rather than 

single points in time.

They contain works that represent a variety of different assessment tools.

They contain a variety of work samples and evaluation of that work by the student, 

peers and teachers, possibly of even parents' reactions.

In order for thoughtful evaluation to take place, teachers must have multiple scoring 

strategies to evaluate students' progress. Criteria for a finished Portfolio might include 

several of the following:

Thoughtfulness (including evidence of students' monitoring of their own 

comprehension, metacognitive reflection, and productive habits of mind).

Growth and development in relationship to key curriculum skills and indicators.

Understanding and application of key processes.

Completeness, correctness, and appropriateness of tasks and processes presented in 

the Portfolio.

Diversity of entries (e.g., use of multiple formats to demonstrate achievement of 

designated performance standards).

It is especially important for teachers and students to work together to prioritize those 

criteria that will be used as a basis for assessing and evaluating student progress, both 

formatively (i.e., throughout an instructional time period) and summatively (i.e., as part of 

Characteristics of Portfolio Assessment :

Strategies of Assessment :
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a culminating project, activity, or related assessment to determine the extent to which 

identified curricular expectancies, indicators, and standards have been achieved). As the 

school year progresses, students and teachers can work together to identify especially 

significant or important activities in addition to those given in the Reader and to be 

captured in the Portfolio. Additionally, they can work collaboratively to determine grades or 

scores to be assigned, where appropriate. Finally, some form of oral discussion or 

investigation should be included as part of the summative evaluation process. This 

component should involve the student, teacher, and if possible, a panel of reviewers in a 

thoughtful exploration of the Portfolio components, students' decision-making and 

evaluation processes related to artifact selection, and other relevant issues.

Portfolio assessment programs represent a profound shift in attitudes about the role of 

evaluation in education. Teachers who use this strategy in their classrooms have shifted 

their emphasis away from comparisons of achievement (grades and marks) and towards 

student achievement through evaluative feedback and self-reflection.

The challenge is designing a Portfolio program that works, one that truly impacts teaching 

and learning in such a way that ultimately transforms the static, mechanical, disengaging 

moments when learning stops and testing begins into a continuum of moments combining 

assessment, instruction and learning. This is the promise of an effective Portfolio 

assessment program. No doubt it takes time, but in almost every case, it is time well spent.

Well, if you believe that students at all levels should be doing more than studying for tests; if 

you believe that teachers should be doing more than teaching to tests; if you believe that 

students should take a more active role in the learning process; and, if you believe in 

catering to wider variety of learners while maintaining high standards, then Portfolio 

Assessment is an idea worth exploring and implementing.

They allow the student to develop as an individual, each with his or her own unique 

set of characteristics, needs and strengths.

They transform the role of the teacher away from generating comparative rankings of 

achievement (grade and marks) and toward improving student achievement through 

evaluative feedback and self-reflection.

They help teachers standardize and evaluate the skills and knowledge that we expect 

students to acquire without limiting creativity in the classroom.

Introduction to Portfolio Assessment

•

•

•

Features of Portfolio Assessment

vi



•

•

•

•

•

•

•

•

They help students be more accountable for the work they do in class and the skills 

and knowledge we are asking them to acquire.

They aid in the diversification of approaches to teaching and learning, thus 

increasing the connections with a wider range of learning and learning styles.

They involve students in the assessment process, thus giving them a more meaningful 

role in improving achievement.

They invite students to reflect upon their growth and performance as learners.

They involve parents and the community in taking measure of their children's 

academic achievement in the context of the school curriculum rather than as 

meaning by more ambiguous standardized tests and grades.

In program evaluation as in other areas, a picture can be worth a thousand words. As an 

evaluation tool we can think of a portfolio as a kind of scrapbook or photo album that records 

the progress and activities of the participants and showcases them to interested parties 

both within and outside of the program. Portfolio assessment has been predominantly used 

in educational settings to document the progress and achievements of learners.

Portfolio assessment has become widely used in educational setting as a way to examine and 

measure progress, by documenting the process of learning or change as it occurs. Portfolios 

extend beyond test scores to include substantive descriptions or examples of what the 

student is doing and experiencing. Fundamental to "authentic assessment" or "performance 

assessment" in educational theory is the principle that children and adolescents should 

demonstrate, rather than tell about, what they know and can do.  Documenting progress 

toward higher order goals such as application of skills and synthesis of experience requires 

obtaining information beyond what can be provided by standardized or norm-based tests. In 

"authentic assessment", information or data is collected from various sources, through 

multiple methods and over multiple points in time.

Allows the evaluators to see the student, as individual, each unique with his own 

characteristics, needs and strengths.

Serves as a cross-section lens, providing a basis for future analysis and planning. By 

viewing the total pattern of individual participants, one can identify areas of 

strengths and weakness and barriers to success.

Serves as a concrete vehicle for communication, providing ongoing communication or 

exchanges of information among those involved.

What is Portfolio Assessment?

Advantages of Using Portfolio Assessment
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•

•

•

1. Purpose

Promotes a shift in ownership; participants can take an active role in examining 

where they have been and where they want to go.

Portfolio assessment offers the possibility of addressing shortcomings of traditional 

assessment. It offers that possibility of assessing the more complex and important 

aspects of an area or topic.

Covers a broad scope of knowledge and information, from many different people who 

know the person in different contexts (eg. Participants, parents, teachers or staff, 

peers, or community leaders).

Three main factors guide the design and development of a Portfolio: 

1) purpose

2) assessment criteria and 

3) evidence 

The primary concern in getting started is knowing the purpose that the portfolio will serve. 

This decision defines the operational guidelines for collecting materials. For example, is the 

goal to use the portfolio as data to inform learner development? To report progress? To 

identity special needs? For learning accountability? For all of these? Although many 

variations of portfolio assessment are in use, most fall into two basic types; process 

portfolios and product portfolios. These are not the only kinds of portfolios in use, nor are 

they pure types clearly distinct from each other. It may be more helpful to think of these as 

two steps in the portfolio assessment process, as the learners reflectively select items from 

their process portfolios for inclusion in the product portfolio.

 The first step is to develop a process portfolio, which documents growth over time 

towards a goal. Documentation includes statements of the end goals, criteria and plans for 

the future. This should include baseline information, or items describing the participant's 

performance or mastery level at beginning of the program. Other items are "works in 

progress", selected at many interim points to demonstrate steps towards achievement. At 

this stage, the portfolio is a formative evaluation tool, probably most useful for the internal 

information other the participant(s) as they plan for the future.

 The next step is to develop a product portfolio (also known as a "best pieces 

Portfolio") or program. These also include "final evidence", or items which demonstrate 

attainment of the end goals. Product or "best pieces" Portfolios encourage reflection about 

How to Use Portfolio Assessment?

Step 1 :

Step 2 :

viii



change or learning. The program participants, either individually or in group, are involved in 

selecting the content, the criteria for selection and criteria for judging merits and 

"evidence" that the criteria have been met. At this stage, the Portfolio is an example of 

summative evaluation and may be particularly useful as a public relations tool.

1) (context and evidence are directly linked)

The items selected or produced for evidence should be related to program activities 

given in the Reader.

2)  (capturing growth and change)

An important feature of portfolio assessment is that data or evidence is added at 

many points in time, not just as "before and after" measures. Rather than including 

only the best work, the Portfolio should include examples of different stages of 

mastery. At least some of the items are self-selected. This allows a much richer 

understanding of the process of change.

3) (purpose and goals are clearly defined)

The students or program participants should know in advance what is expected of 

them, so that can take responsibility for developing their evidence.

4)  (evidence should establish a correspondence between program activities 

and life experiences) 

Participants should be asked to demonstrate how they can apply their skills or 

knowledge to real-life situations.

5) (the participant helps determine evidence to include and goals 

to be met)

The Portfolio Assessment process should require that the participants engage in some 

reflection and self-evaluation as they select the evidence to include and set or 

modify their goals. They are not simply being evaluated or graded by others.

6) (allowing assessment of the effectiveness of the program while 

assessing performance of the participant).

A well-designed Portfolio Assessment process evaluates the effectiveness of your 

intervention at the same time that it evaluates the growth of individual learners. It also 

serves as communication tool when shared with family, other staff, or community members.  

In school settings, it can be passed on to other teachers or staff as a child moves from one 

grade level to another.

Distinguishing Characteristics

Authentic 

Dynamic 

Explicit 

Integrated 

Based on ownership 

Multipurposed 
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Portfolio And Self-assessment

A sizable number of authors and researchers indicate that students can and do improve in 

their ability to assess their strengths and weaknesses in reading and writing and their 

progress in these areas. They tell how students improve in their awareness of what they 

know, what they are learning, areas that need improvement and so forth. Students learn 

how to interact effectively with their teachers and parents to gain an even fuller picture of 

their own achievements and progress. In order for students to use Portfolio Assessment to 

grow in their understanding of themselves as learners, they need guidance and support from 

their teacher.

The syllabus document of CBSE clearly states that 20 marks will be earmarked for Portfolio 

Assessment. These are meant for continuous assessment. It is recommended that the 

teacher allocate at least five marks for each term and five marks for the inclusion of drafts 

and revised written work in the Portfolio.  Of the five marks in each term the learner will 

need to attempt the activities given at the end of each lesson and unit. To ensure that the 

Portfolio is taken seriously the Board has also provided for an external monitoring 

mechanism by experts nominated by the CBSE on a random sampling basis.
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