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ABOUT THE HANDBOOK

In today’s world, we have a surplus of data, and the demand for learning data science
has never been greater. The students need to be provided a solid foundation on data
science and technology for them to be industry ready.

The objective of this curriculum is to lay the foundation for Data Science,
understanding how data is collected, analyzed and, how it can be used in solving
problems and making decisions. It will also cover ethical issues with data including
data governance and builds foundation for AI based applications of data science.

Therefore, CBSE is introducing ‘Data Science’ as a skill module of 12 hours duration
in class VIII and as a skill subject in classes IX-XII.

CBSE acknowledges the initiative by Microsoft India in developing this data science
handbook for class XI teachers. This handbook introduces to R programmingin Data
Science, solving practical examples. The course covers the theoretical concepts of data
science followed by practical examples to develop critical thinking capabilities among
students.

The purpose of the book is to enable the future workforce to acquire data science skills
early in their educational phase and build a solid foundation to be industry ready.
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CHAPTER

I 1 Ethics in Data Science

2.Lesson Plan

Studying this chapter should

bl t derstand: | Subtopics Method
R B e . How Data Ecosystem | Theory

¢ Evolution of Data Ecosystem 1s evolYlng?

e Need for Data scientists to Necessity to | Theory

understand ethics for

understand ethics Data Scientists

e Concept of Data governance

framework and its benefits. Data governance | Theory
framework

2.1.Teacher’s Note

1.Lesson Structure Discussion: Evolution of data

1) How Data Ecosystem is evolving? ecosystem

2) Necessity to understand ethics
for Data Scientists.

3) Data governance framework -
What & why?

The teacher should explain to the
students how data has evolved over time
with a few simple examples

Discussion: Necessity to understand
ethics for Data scientists




The teacher should explain to the
students in details why it is extremely
important for Data scientists to exhibit an
ethical behavior while dealing with data.
The teacher should gwe few simple
examples to explain the concept in a
better way.

Discussion: Data governance
framework

The teacher should explain the students
about data governance framework and
its associated benefits.

3.Introduction

In this chapter, we will learn about
ethical guidelines and data governance
frameworks in data science.

4.How Data Ecosystem is

evolving

In the initial stages of data science, the
kind of data we all dealt with, be it for
academic purposes or business needs
was small, structural, and static. This is
the kind of data that was easy to putinto
rows and columns and displayed via
spreadsheets. In short, we can say that
this was a happy place to be in for
statisticians. Here, the traditional tools
such as descriptive statistics, predictive
modeling, and classifications were used
to serve the purpose.
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However, as data continued to evolve, it
did not remain small, structural, and
basic. The data that evolved became
large, unstructured, and in motion. This
change in data behavior led to the need
to develop skills that look different from
the skills required to look at data when
the data was small, structural, and
basic. Here, one must learn about
sensor-based data, IoT data, machine
learning skills, and concepts like
support vector machines. In short, the
things that one needed to know in this
scenario, to translate large,
unstructured data into information,
were different from those needed to
know when data was small, structured,
and basic.

The kind of data that we see today is
massive, integrated, and dynamic. Here
we are talking about a system of data
talking to another system of data. To
execute such behavior, one must learn
concepts of machine learning and deep
networks.

The figure shown below highlights the
evolution of the data ecosystem.

Here, one must remember that the
issues related to data ethics when data
is small, structured, and basic are very
simplistic. However, the issues get
complicated when questions need to be
asked to retrieve information from
massive, integrated, and dynamic data.
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Massive, Integrated & Dynamic

Artificial Intelligence
Deep Networks

Large, Unstructured & In motion
Support Vector Machines

Machine Learning
Semnsor based f IOT

Small, Structured & Static
Classification
Predictive Modelling

Descriptive EW

Fig 1.1 How Data Forecasting is evolving

a) A few people can do an
immense amount of harm:

5.Why do Data Scientists

need to understand
ethics? In the last decade, we have seen
many organizations becoming
vulnerable to data breaches.

Since data scientists have access to a
vast pool of data in their data analysis,
it becomes essential for them to adhere
to ethical guidelines.

The use of protective mechanisms and
policies to discourage the mishandling
and unethical use of data should be
made part of best practices.

Some of the negative scenarios that may
arise if ethical guidelines are
disrespected include:

Hackers worldwide are on the
lookout to crack through a
reputed organization's firewalls
and steal important data from
their servers. The stolen data are
then sold out for a hefty sum.

To date, Yahoo holds the title for
the largest data breach in the
history of the internet. In 2016,
the company disclosed that it had
been the victim of multiple data
breaches over the years, starting
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b)

2013. The data breaches had
exposed the email addresses,
names, dates of birth of around
three billion people who have
used Yahoo.

Another example of a data breach
is Marriott (Starwood) hotel. In
2018, Marriott’s data team had
confirmed that around 383
million accounts of the guests
were compromised in the year
2016. The breach had exposed
the names, addresses, contact
numbers, and passport
information of the guests whose
accounts were hacked.

Lack of consent:
One of the Ileading social
networking sites experimented

wherein without consent they
purposely fed the users in their
newsfeed highly extreme point of
view, particularly incendiary part
of the news feed because they
were trying to elicit a reaction
from the users and then to see if
that impacted what the users
were posting back. The newsfeed
was curated with the purposeful
intention to see if that ultimately
impacted the way a wuser
interacted with the rest of the
network. Was the consent from
the users taken before performing
this experiment? The answer to
this is “No”.

2 Microsoft

6.What is data
governance
framework?

Data governance framework can be
defined as a collection of practices and
processes that ensure the authorized
management of data in an organization.
The primary purpose behind
implementing data governance by any
organization is to achieve better control
over its data assets, including the
methods, technologies, and behaviors
around the proper management of data.
It also deals with the security, privacy,
integrity, and management of data
flowing in and out of the organization.

Some of the benefits of implementing a
data governance framework are:

1. Procedures around regulation
and compliance activities become
exact.

2. There is greater transparency
within data-related activities.

3. Increase in value of organization’s
data.

4. Better resolution of issues around
current data.
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Recap

In this chapter we have learnt that data over time has evolved both in size as
well as in complexity.

With increase in the volume of data getting generated every day, data
scientists gathering data to perform analysis need to understand the
importance of ethics.

We have also learnt about data governance framework and its benefits

1)

2)

Exercises

Objective Type Questions

A person runs a small business and keeps all his/her business records on an
unprotected personal computer. These records include essential information about
his/her customers. Since it is a small business, that person believes that he/she is
unlikely to be a target for hackers. According to him/her, several years have passed,
and information on his/her unprotected computer has never been compromised. Are
the actions of that person ethical?

a) Yes

b) No

Answer b)

One comes up with an idea to improve the way patient data is collected into electronic
medical records, thereby reducing errors and better-integrating data entry with
patient care workflow. When an experiment is run to evaluate the idea, what kind of
data is expected to be used?

a) Prospective data

b) Retrospective data

Answer a)
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3) A supermarket has prominently displayed boards at various places in the store "We
videotape you for your security". Later, you find out that the supermarket analyzes
videos to decide store layout and product placement. You feel that the signage is
misleading since the store uses the videos not just for security but also to boost
profits. Are the supermarket's actions ethical?

a) Yes
b) No

Answer a) This is done without causing any harm to anyone

4) Suppose a celebrity goes to a supermarket for shopping. The next day, images of the
celebrity taken from the supermarket's video camera appear on a leading tabloid. Is
the supermarket right in selling the images to the tabloid?

a) Yes
b) No

Answer b)

5) Once I have voluntarily shared some information about myself on the web, it means
that this information is no longer private and can be shared freely.
a) True
b) False

Answer b)

6) Undesired analysis of previously collected personal data violates privacy.
a) True
b) False

Answer a)

7) Undesired dissemination of previously collected data violates privacy.
a) True
b) False

Answer a)
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Standard Questions

1) Explain in detail how data has evolved over time. (refer to the chapter for pointers)

2) Explain with relevant examples why data scientists need to understand data and
follow data ethics? (refer to the chapter for pointers) (refer to the chapter for pointers)

3) What is data governance framework? (refer to the chapter for pointers)

4) What are some of the benefits of implementing data governance framework? (refer to
the chapter for pointers)

Higher Order Thinking Skills (HOTS)

Please answer the questions below in no less than 200 words.

1) What, according to you, should be the ethical principles for conducting research that
involves dealing with other people's data? (Try to think about researching 4 to 5
completely different topics, the kind of private and public data that are needed to
complete the research. To better understand the importance of ethical principles in
these scenarios, the students should be asked to think of the situation wherein their
own personal data has been compromised and misused)

2) Should there be differences in expectations about what is ethical online versus offline
regarding the handling of data? (Rules regarding ethical handling of data should be
the same for all forms of data, be it online or offline. If hard copy of a classified
document falls in wrong hand, the data could be leaked very easily.)

Applied Project

Suppose you have visited a restaurant for dining. At the end of the meal, the restaurant
manager provides you with a form wherein you need to fill up your details along with
contact number. According to the manager, the purpose for collecting this data is to
enable them to inform us of the exciting deals as and when they come up. Explain in
detail, the precautions you need to take before handing out your details to the
restaurant manager.

(If the data gets into the hands of unethical people, fake mobile app links and phishing
page URLs can be forwarded to the customers of the restaurant. The user interfaces put
up for these fake apps and phishing pages are so well designed that it is easy for a
layman to get tricked into believing the authenticity of these apps and web pages and
thereby providing their card numbers to order home delivery of food)
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Assessing Data

Studying this chapter should
enable you to understand:

e Difference between story and
fact
e Trial assessment in detail

1.Lesson Structure

1) Difference between story and fact
2) Trial assessment in detail

2.Lesson Plan

| Subtopics Method
Story vs. fact Theory
Trial assessment in | Theory
detail
Exercises

Practical

3.Introduction

In the previous chapter, we learnt about
ethical guidelines and data governance
framework in data science.

In this chapter, we will learn to make
distinction between story and fact. We
will also explore the various aspects
involved in performing trial assessment
and the insights these assessments
generate.

4.Story vs. facts

A story is an account of experiences of
events presented by someone. A story
may contain disproportionate weightage
either in favor of or against an idea or
thing. You can have ten different people
go through the same set of events, and
each of them may present a completely
different experience for those set of
events.




On the other hand, a fact is something
that has occurred or occurs. In other
words, it is a truth that has either
happened or continues to happen in this
universe. In general, people generally
inspect a fact or a series of facts to derive
a conclusion.

5.Trial assessment

A trial assessment is a set of steps
executed to support, reject or confirm an
assumption.

Concept of  correlation and

causation

In statistics, two or more variables are
related if their values alter so that the
rise or fall in one variable's value is
either directly or inversely proportional
to the rise or fall in the other variable's
value.

In statistics, correlation describes the
direction of a relationship between two
or more variables. However, we cannot
assume that change in one variable
gives rise to the other variables' change.
E.g., an Increase in sales of winter care
products in the United States of America
is correlated to the increase in summer
care products in Australia.

On the other side, causation shows that
one events' occurrence originates from
the other events' occurrence. E.g., How
different human activities, livestock
farming, rising emissions, and cutting
down trees in forests ultimately affect
temperature.
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Human
Activitios

Rising

Livcatock [ AR ST T ]

Farming

Cutting
down
forests

Climate change

Fig 2.5.1 Causation and its effect

Role of causation in a trial
assessment

The idea behind performing the trial
assessment is to test something. In
other words, a trial assessment can be
referred to as an experiment. There are
usually two sets of variables in every
experiment: the treatment variable and
the response variable.

By treatment variable, we refer to the
procedure variable. The treatment
variable is generally an independent
variable. On the other hand, the
response variable is a dependent
variable. In statistics, an experiment is
defined as a supervised study in which a
researcher tries to understand the cause
and effect relationship.

Based on the analysis, the researcher
concludes that the treatment followed
had a causal effect on the response
variable.




First Group

Second Group
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Fig 2.5.2 Example of cause and effect on students of a grade

Let us perform a trial assessment

One needs to perform a trial assessment
to understand what is meant by the
cause and effect relationship.

To start, let us take all the students of a
grade in an academic year and split

them into two halves. The first half is
subjected to the treatment of no practice
exam. On the other hand, the second
half is subjected to the treatment of
practice exams regularly. At the end of
the academic year, both the groups
annual exam results are compared.
(Mustration is shown above)

Perception of time assessment

The perception of time assessment
highlights a  person's subjective
experience of time duration within an
ongoing event. This perceived duration
can alter significantly between different
individuals in different circumstances.

Imagine a person taking a launch
chamber ride in a water park. In this
ride, riders enter the chambers in nearly
vertical positions. There is typically a
countdown after which a trap door
opens on the chamber floor to release
the passenger. The anticipation and
almost 90-degree launch make these
among the most thrilling water park
rides. In this case, let us consider that

&

Fig 2.5.3 Perception of time

the average duration of the ride is
around S seconds.

Suppose we interview anyone who has
just completed the ride for the first time
and ask him/her how long that ride

10




lasted. In that case, that person will
estimate around 10 — 11 seconds, which
is more than the ride's actual duration.

6. Activity

The effects of different duration of
light on the growth of radish
seedlings?

A class of biology students in a school
presented a question 3 — What are the
effects of duration of light on the growth
of radish seedlings?

To answer the above question, the
students designed and carried out an
experiment using the following steps:

Collect/consider data

Data were required to be collected to
answer the above question. The radish
seeds were exposed to three different
treatments — 24 hours of light (light), 12
hours of light and 12 hours of darkness
(mixed), and 24 hours of darkness. The
above three treatments covered two
extreme cases and one in the middle.

With the assistance of a teacher, the
students agreed to use plastic bags as a
growth setup. The plastic bags allowed
the students to observe and measure the
seeds' germination without interfering
with them. Two layers of moist paper
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towels were put inside a clear plastic
bag. The paper towels were stapled in a
line about one-third from the bag's
bottom to hold the paper towel in place
and provide a seam to hold the radish
seeds.

For the study, one hundred twenty seeds
were available. The growth setup allowed
only thirty seeds. The class agreed to use
the additional seeds and create a total of
four growth setups — one for the light
treatment, one for the mixed treatment,
and two for the dark treatment. Thirty
seeds were selected randomly and
placed along the stapled seam of the
light treatment bag. Next, thirty seeds
were again chosen from the remaining
ninety seeds and were placed inside the
mixed treatment bag. Finally, thirty of
the remaining sixty seeds were randomly
chosen and placed inside one of the dark
treatment bags. The last thirty seeds
were placed inside the other dark
treatment bag. Care was taken to make
the four growth setups as identical as
possible. With two growth setups for the
same condition, their results could be
compared to ensure similar handling.
Three days later, the length of the radish
seedlings for the germinating seeds was
measured in millimeters.
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The data were noted in a summary
format like the one shown here.

X, X, 2: 39 5: 5: 5: 5: 5: 75 7: 7! B, 8’ 8’ gs
1 - Light | 10, 10, 10, 10, 10, 10, 10, 10, 14, 15, 15,
20,21, 21

x, x, 3, 4, 5, 9, 10, 10, 10, 10, 10, 11, 13,
2 _ Mixed | 19, 15, 15, 17, 20, 20, 20, 20, 20, 21, 21,
22, 22, 23, 25, 25, 27

x. 5, 8, 8, 10, 10, 14, 15, 15, 15, 20, 20,
3_Dark |20, 20, 20, 22, 25, 25, 25, 25, 26, 30, 30,
35, 35, 35, 35, 36, 37, 38

x, 5, 8, 8, 10, 10, 10, 11, 14, 15, 15, 15,
3 _Dark | 16, 20, 20, 20, 20, 20, 24, 25, 29, 30, 30,
30, 30, 31, 33, 35, 35, 40

Fig 2.6.1 Table showing Radish Seedling
length after 3 days (sorted)

The table shows the sorted values. In
each treatment type, some seeds did not
germinate. Such values were
considered missing values and were
recorded as “x”. Thus, there were 114
observations (28 for light treatment, 28
for mixed treatment, 58 for dark
treatment).

It would have been more engaging if the
students were encouraged to discuss
whether excluding the seeds that did
not germinate could add bias to the
conclusions. In this scenario, because
the number of seeds in each category
was roughly the same, the missing
values likely happened by chance.
Conversely, if all the missing values
were in one category, it would have
suggested that that category's
conditions hindered the growth, and so
missing data were not accidental.
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The data could be represented in
another table with each observation
(seed) on a separate row and each
variable on a separate column for
analysis purposes.

Seed # Growth Bag | Treatment | Length{mm)
1 1 1-Light X
2 1 1-Light X
3 1 1-Light 2
118 4 3-Dark 35
119 3 3-Dark 35
120 4 3-Dark 40

Fig 2.6.2 Long Format Listing of Radish
Seedling Lengths

In the above table, the observed units
are individual seeds. Growth bag
indicates the bag (1, 2, 3, or 4) in which
the seed is present, and treatment
indicates the treatment (1-Light, 2-
Mixed, or 3-Dark) the seeds are
receiving. Both growth bag & treatment
are said to be categorical variables. On
the other hand, length is a quantitative
variable, measuring the length of the
seedlings in millimeters.

When the mean, median, and standard
deviation were calculated on the seed
samples exposed to different treatments
(I-Light, 2-Mixed, or 3-Dark), the
results produced were as shown in the
table here:
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Treatment n Mean Median StdDev.

1-Light 28 9.64 9.50 5.03

2-Mixed 28 15.82 16 6.76

3-Dark 28 21.86 20 9.75

Fig 2.6.3 Treatment Summary Statistics

Based on the results produced, the
students might have come up with few
questions:

a) Was there proof that 12 hours of
light and 12 hours of dark group
had a significantly higher mean
length than the 24 hours of light
group?

b) Was there proof that 24 hours of
dark group had a significantly
higher mean length than the 12
hours of light and 12 hours of
dark group?

c) Were these differences in mean
large enough to rule out their
occurrences by chance as a
possible clarification for the
observed difference?

The mean length of the seedlings in the
Treatment 2 — Mixed group was 6.2 mm
more than the treatment 1 - Light
group's mean length. Even though there
was a difference of 6.2 mm, it might not
be massive enough to rule out chance,
and so it might become difficult to claim
a treatment effect. This noticeable
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difference might have been due to one
bag being fortunate enough to get a
large count of good seeds. It could also
be due to the light and water not being
uniformly distributed among the
treatment groups. But if a difference
this large (6.2 mm) was probably the
result of the randomization of seeds,
then differences of such magnitude
would have been observed quite often, if
the measurements were rejumbled and
a new difference in observed mean was
calculated.

The students could have mocked this
rejumbling by noting down each
seedling's length on a separate card.
Thus, for the 56 seedlings, there would
have been 56 cards. These cards would
then be shuffled and divided into two
piles of 28 cards each. The first pile
would represent the 1-Light treatment
group and the second pile would
represent the 2-Mixed treatment group.
The students would have then
computed the difference in mean
between the two piles. The difference
generated this way would have been
entirely due to chance. By repeating the
above process multiple times, the
student would have able to interpret
how the difference in mean varies when
the treatment has no effect on the
growth of the seedlings.

Figure 2.6.4 shown herewith was
produced when technology was used to
mix the growth measurements from 1-
Light treatment and 2-Mixed treatment
together and haphazardly divide the
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measurements into two groups of 28.
Here difference in mean was recorded,
and the operation was repeated 200
times in total.

The observed difference of 6.2 mm was
never exceeded in the simulation of 200
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rejumbling. This gave strong proof
against the supposition that the
difference between means for
treatments 1 and 2 was due to chance
alone.

Line at 6.2 mm |

Fig 2.6.4 Difference in means of radish seedlings

When a similar type of procedure was
followed for samples of treatment 2 and
treatment 3, the observed difference of
6 mm in the mean length was never
observed.

Figure 2.6.5 shown herewith was
produced when a similar procedure as

stated above was done with samples of
treatment 2 and treatment 3.

Thus. here too, it gave a strong proof
that the observed difference in mean
length between treatment 2 and
treatment 3 was not due to chance
alone.
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Line at & mm

15
4 3.2 3 2.5 2.1 1.4 0.5 o 0.9 1.3 26 3l EE) 45

Fig 2.6.5 Difference in means of radish seedlings

O

Recap

e In this chapter we have learnt that there exists a difference between a story
and fact.
e We have learnt about the concept of correlation and causation
e We have learnt how causation affects the outcome of a trial assessment
e We have learnt how a person perceives time under different circumstances
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1)

2)

3)

4)
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Exercises

Objective Type Questions

Which of the following is incorrect about a story?

a) A story generally consists of one or more character(s)

b) A story represents the point of view of a person

c) A story has a theme associated with it

d) Things revealed in a story are always correct and exist in the real world.

Answer d)

What is the nature of the correlation of two variables when they move in the same
direction?

a) Neutral

b) Negative

c) Positive

d) None of the above

Answer ¢)
I(;Iril%ht (| 160 165 170 175 180 185
;){Vge)lght(m 65.1 67.9 70.1 72.8 75.4 77.2

The correlation between height and weight in the above chart can be described as:
a) Positive

b) Negative

c) Zero

d) None of the above

Answer a)

In a study of insect life near a stream, data about the number of different insects’
species and the distance from the stream were collected

Distance | , 5 8 11 14 17
(in feet.)

Insect 26 25 19 19 14 9
SPECIES

16




5)

6)

7)
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The correlation between the distance from the stream and the number of different
species found is:

a) Positive

b) Negative

c) Zero

d) None of the above

Answer b)

Which of the following is an example of NO correlation?
a) The age of a child and his/her shoe size.

b) The age of a child and his/her height.

¢) The age of a child and the number of pets owned.

d) The age of a child and vocabulary of words learned.

Answer ¢)

Which one of the below-mentioned scenarios appears most likely to be from
causation?

a) Reading one hour per day increases vocabulary.

b) People who are homeless are more likely to have mental health issues.

c¢) The weight of a person has nothing to do with the risk of heart disease.

d) In India, as car sales increase, the birth rate also increases.

Answer a)

A study outlines that people who run more outdoors have higher rates of skin disease

than people who exercise indoors. Which one of these seems the most likely to be

connection between running and diseases?

a) Running produces a chemical that causes skin disease.

b) People who run generally drink more water and sports drinks, which might
weaken the immune system's ability to attack disease germs.

c) People who run do so because they are obese and might have poor health
conditions, to begin with.

d) People who run outdoors spend more time in the sun. Thus, they are exposed to
harmful sunlight for more extended periods.

Answer d)
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Which of the following statements given below shows a causal relationship and not

just a correlated one?

a) An individual's decision to work in construction and his/her diagnosis of skin
disease.

b) A decreasein temperature and an increase in the presence of people at ice skating
rink.

c) As the weight of a child increases so does his/her vocabulary.

d) The time spent exercising and the number of calories burned.

Answer d)

For a person having a pleasant experience while doing something, time seems to:
a) pass slowly

b) come to a standstill

c) fly quickly

d) None of the above

Answer ¢)

Standard Questions

Write down three instances of stories and justify why you think they are stories?
(refer to the chapter for pointers)

Write down three facts and justify why you think they are facts? (refer to the chapter
for pointers)

What is correlation? (Support your answer with two examples of correlation) (refer to
the chapter for pointers)

What is the difference between positive and negative correlation? (refer to the chapter
for pointers)

What is causation? (Support your answer with two examples of causation) (refer to
the chapter for pointers)

Higher Order Thinking Skills (HOTS)

Please answer the questions below in no less than 200 words.

1)

Is there a correlation between speaking and writing skills of an individual? (Here we
need to consider few scenarios. If it is in the native language, they seem highly
correlated. But if not, people may think and write in the language without
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grammatical mistakes. However, while speaking they may not be as grammatically
correct.)

2) If outdoor runners have higher skin disease occurrences due to time exposure in the
sun, think of an independent variable that can be used to test the relationship
between running and skin diseases. What alternatives can one look for to negate the
problem arising out of running outdoors in the sun? (Need to observe if people in
general who are exposed to long hours of sunlight tend to suffer with skin disease.
Also need to observe, if people who run in different conditions like indoors or in the
evening, tend to suffer with skin diseases. There may be others who just restrict
themselves to physical exercises. Need to observe, if they tend to suffer with skin
ailments)

3) Supposeyou are reading a newly published fiction of your favorite author. The story
turns out to be thoroughly engrossing, according to you. Describe your personal
experience while reading the book about the time you took to complete the
reading.(In the description, please mention whether it felt like it is taking too long to
complete or was it the other way around). Once you have described your experience,
kindly note down what you can infer from this. (Generally, things which are
appealing, and engrossing seems to take less time.)

Applied Project

Consider a company manufacturing metal utensil for home cookware. The company has
a factory in which 200 workers work on an everyday basis. Describe in detail how the
set-up of the factory (proper equipment, safety measure and infrastructure) has a
correlation and causal relationship with workers of the factory. Also, try to derive the
correlation between workers of the factory, the profitability and sustenance of the
company. One should also think about the end product the customers will be using and
what difference it may cause to their lives.

(If the working conditions and setup in the factory like good ventilation and sanitation,
properly checked equipment’s are maintained, it will decrease the probability of a worker
getting health issues to a very large extent. Thus, productivity should ideally increase
resulting in better operations and profit. On the contrary, if the factory set up is not
proper, workers may fall sick or get injured. This will lead to a depressing attitude
amongst workers, thus leading to poor operations.)
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CHAPTER

L3

1.Lesson Structure
1) What is Forecasting?
2) What is an observational study?

2.Lesson plan

| Subtopics Method
What is forecasting? Theory
What is an | Theory
observational study?
Exercises Practical

2.1 Teacher’s Note
Discuss: What is forecasting?

The teacher should introduce the
students to a concept called forecasting.
A few simple examples of forecasting
should follow the concept.
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Forecasting on Data

Discuss: What is an observational
study?

The teacher should explain to the
students in detail the concept of an
observational study. A few simple
examples of observational study should
follow the concept. The teacher should
also highlight to the students about the
advantages and disadvantages of
observational studies.

Activity: Exercises

The teacher should encourage the
students to complete the exercises,
review them, and provide feedback.

3.Introduction
In the previous chapter, we learned
about the differences between story and

fact. We also studied trial assessment in
detail.
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Studying this chapter should
enable you to understand:

e Forecasting

e Observational study

e Need for observational study

e Pros and cons of
observational study

In this chapter, we are going to learn
about forecasting and observational
study.

4.Forecasting

Given all the information available,
including the present and the historical
data, forecasting can be defined as a
statistical task that predicts the future
as accurately as possible.

Forecast

Fig 3.1 Forecasting

5.0bservational study

An observational study can be defined
as a procedure in which the subjects are
just observed, and the results are then
noted. During the investigation, nobody
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tries to interfere with the subject to
affect the outcome.

’ ¢

Fig 3.2 Observational study

An example of an observational study
would be if a researcher were trying to
determine the outcome eating of organic
diet has on overall health. The
researcher finds 500 individuals, where
250 have eaten an organic diet in the
past five years, while the rest 250 have
not had an organic diet in the past five
years. An overall health assessment is
then performed on each of these 500
individuals. The result data from the
health assessment are then analyzed,
and conclusions are drawn on how an

organic diet can affect one's overall
health.

Why observational study when
there is trial assessment?
Sometimes, it is not possible to perform
trial assessments. In those scenarios, we
need to rely upon observational study for
data collection.

The reasons behind this are as follows:
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1. In trial assessments, the subject one can become an expert in
is assigned to a random monitoring one's surroundings.
treatment and control group.

However, it is unethical to expose 2. Another advantage of using an
the subject to arbitrary treatment observational study is that since
in specific scenarios. Thus, the observations are made in a
observational studies are perfectly natural setting, the
preferred over trial assessments. analysis can reveal deep and
P 1 ¢ unexplored insights. The
or  cxample purpose u]ly revelation of such insights will be
exposing a subject to polluted air o .
i a rarity if we try to collect data via
to observe the health issues that .
i : other means like surveys.
come to the forefrontis unethical.
Disadvantages of observational

2. Large sums of money may be tud g
required to execute some of the study . .

. The disadvantages of observational
trial assessments. There may be

. study are as follows:

occasions when such large sums
of money cannot be arranged. In 1. Sometimes, the insights gained
such scenarios, it will be a better by an observational study are not
idea to drop the idea of justified by the amount of time
performing trial assessments and spent to do so.
give the observational study a . )
priotity 2. Certain events are uncertain and

3. A trial assessment cannot be may not occur in the presence of

. . . an observer.

performed in some scenarios as it

becomes unfeasible to assign a 3. Sometimes, the observer may

subject to a group randomly. miss reporting important

observational details.

Advantages of observational study 4. The chances for  unfair
The advantages of observational study conclusion increase significantly
are as follows: in cases where an expert has not

1. Observation is one of the simplest performed the study's analysis.

and most used methods of data
gathering. Everybody in this
world observes many things in
their lives. With little training,
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Recap

e In this chapter we have learnt about forecasting and observational study
e We have understood the need to perform observational study even though
the option to perform trial assessment exists.

e We have learnt the advantages and disadvantages of observational study

Exercises

Objective Type Questions
Please choose the correct option in the questions below.

1. In forecasting, past and present data are used to predict the future as accurately
as possible.
a) The above statement is always true.
b) The above statement is never true.
c¢) The above statement is sometimes true.
d) None of the above.

Answer a)

2. If the actual demand for a period is 100 units but forecast demand was 90 units.
The error in forecast is
a) -10
b) +10
c) -5
d) +5

Answer a)

3. Observational study cannot be used in:
a) Child studies
b) Study about attitudes
¢) Animal studies
d) Studies involving groups
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Answer b)

Which of these is not true?
a) Observational study is cheap.
b) Observational study replaces interviewing.
c¢) Observational study is time consuming.
d) Observational study requires operational definition.
Answer b)

. Which of these would make an observational study unethical?
a) Putting an observer at risk of harm.

b) Using multiple observers.

c) Not getting consent from those being observed.

d) Conducting the observation late at night.

Answer a)

. Observer’s reliability is improved by:

a) Training observers.

b) Using operational definitions

c) Restricting observations to specific time points
d) All the above

Answer d)

. Which of the following is not a disadvantage of observational study?

a) We need to assign the subject to random treatment and control groups.
b) Certain events may occur in the absence of the observer.

c¢) Miss the reporting of critical observational details.

d) Time spent is far more compared to the insights gained via observation.

Answer a)

Standard Questions

. What is forecasting? Give two examples of forecasting. (refer to the chapter for
pointers)

. State the reasons why sometimes observational study is preferred over trial
assessment? (refer to the chapter for pointers)

. What are the advantages of observational study? (refer to the chapter for pointers)
. What are the disadvantages of observational study? (refer to the chapter for
pointers)
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Higher Order Thinking Skills (HOTS)

Please answer the question given below in no less than 200 words.

1. A monthly family budgetis a forecast of income and expenditure of a family in a
month. Critically discuss the above statement. (A monthly family budget is the
base case financial expectation for a family for a given month. It lies between the
pessimistic and optimistic case scenarios. While deemed most likely, the base
case is still highly uncertain. Nevertheless, the family budget provides the family
with a tool with which to navigate the uncertain future.)

2. Imagine that you have been given the task to observe the food seeking behavior
of rats. Would it be best to conduct this in the wild, or in a laboratory situation?
Do you think the results will matter? (Although rats may not be able to
distinguish between indoor and outdoor, one needs to observe, the kind of food
the generally eat when roaming freely outdoors and compare it with the foods
they eat when they are indoors)

Applied Project

You have been assigned the task to observe the behavior of people working in the
parking space of a supermarket. During the observation, you should keep an eye on the
maximum number of people working at a time in the parking space. How the employee
interacts with the drivers of the vehicles coming in and going out of the parking space.
Do they provide any extra assistance to the customers? How well are they able to
manage space, so that they can accommodate parking for maximum number of cars at
peak shopping hours? You are free to add any observation that you may find interesting.

(Need to observe how employees of the parking lot interact with drivers of the vehicle.
Do they provide any extra help to people with disabilities? How do they interact with
vehicle owners, if they are of opposite gender? How do they cooperate with each other
when they are less in number?)
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CHAPTER

Randomization

2. Lesson Plan
Studying this chapter should | Subtopics Method
enable you to understand: Discuss survey | Theory

e Use of surveys to collect data
e Sampling bias

¢ Confidence interval

e Data collection by sensory

Discuss Theory
sampling bias

devices Discgss Theory
. confidence
e Data from internet )
interval

Collection of | Theory

data via
sensors
Collection of | Theory
1. Lesson Structure data via XML
1) What is a survey? Exercises Practical

2) What is sampling bias?

3) What is a confidence interval?
4) Collection of data via sensors.
5) Collection of data from XML.
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2.1 Teacher’s Note

Discuss: Whatis a survey?

The teacher should introduce the
students to a form of data collection
called a survey. The students should be
informed about how to structure a survey
in order to collectdata efficiently.

Discuss: What is sampling bias?

The teacher should introduce the concept
of sampling bias to the students along
with examples. They should make sure
that the students are aware of the
consequences of sampling bias.

Discuss: Confidence interval

The teacher should introduce the concept
of a confidence interval to the student
along with examples. While explaining
the concept, the teacher should also
highlight the factor affecting a confidence
interval's value.

Discuss: Collection of data via sensors

The teacher should introduce the concept
of collecting data via sensors to the
students along with examples.

Discuss: Collection of data via XML

The teacher should explain to the
students that data collection is possible
from the internet. The teacher should
then introduce the conceptof XML and its
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usage in the collection of data. Few
examples of XML in data collection
should also be highlighted.

Assignment: Exercises

The teacher should encourage the
students to complete the exercise
questions provided at the end of the
chapter. The teacher should then review
the answers and provide feedback.

3. Introduction

In the previous chapter, we learned
about how we can use the observational
study to collect data. The collected data
is further analyzed to deduce a
conclusion.

In this chapter, we will learn about how
we can collect data via mediums like
surveys, sensory devices, and the
internet. We will also explore a way to
increase the accuracy of the results
deduced using a confidence interval.

4. Let us do a survey

A survey is a research method used to
collect data where the subjects are
generally people. In a survey, the
process involves asking people for the
information through a questionnaire.
The outcome of a survey depends heavily
on the type of questions asked. The
questions should be carefully worded

27




not to hurt the sentiment of the people
being surveyed.

Surveys can be composed of two types of
questions: open-ended questions and
close-ended questions. The respondents
can answer open-ended questions in
their own words. In close-ended
questions, the choice of answers from
which to select is fixed and generally
provided alongside the question.
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Some examples of open-ended questions
are:

e Comments/review
e Suggestimprovements

Some examples of close-ended questions
are:

e Multiple choice

e Yes/No
e Arating scale of 1 to 10
e Emojis

Shown Student feedback

alongside is an Get student feedback on spo
example of =2

student
feedback
survey on their
favorite sport
for grade XI &
XII.

hy do you like the sport you have selec

A student needs to
select a grade,
favorite sport and
then describe why
he/she likes the
selected sport. The
response collected
from this survey
can then be
analyzed upon to
find meaningful
insights.

Fig 4.1 Student survey about favorite sport
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5. Sampling Bias

Sampling bias is a type of discrimination
in which a sample is collected so that
some members of the considered
population have a lower or a higher
sampling chance than the others. This
sample type can be considered a non-
random sample as the likelihood of
everyone being equally selected is not
there. If such a scenario is not
accounted for, it will generate wrong
results for the phenomenon under
study.

In other words, to make the statistic
unbiased, sample collection should be
random. Thus, all the members of the
considered population should have an
equal sampling chance.

6. How sure are you?

When we ask someone, "How sure are
you?" we try to gauge the level of
confidence with which that person is
putting forward an observation.

In statistics, the term used to measure
the accuracy of a result is called the
confidence interval.

To understand confidence interval in
detail, we first need to understand
sampling and sampling error. To find
things out about a population of
interest, it is common practice to take a
sample. A sample is a selection of objects
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or observations taken from the
population of interest. For example, a
population can be all mangoes in an
orchard at a given time. We wish to
know; how heavy the mangoes are. We
cannot measure all of them, so we take
a sample of some of them and measure
them.

Let us first understand what population
parameter. A population parameter is a
value that describes the characteristics
of an entire population, such as the
population mean.

The inference is when we conclude the
population from the sample. Because
the sample is only a selection of objects
from the population, it will never be a
perfect representation of the population.
Separate samples of the same
population will give different results,
giving rise to sampling error or variation.
Thus, there will always be sampling
errors.

To sum up, when we estimate a
population parameter, itis good practice
to give it a confidence interval. A
confidence interval communicates how
accurate our estimate is likely to be.

Thus, if we put an investigative question
like:

What is the mean weight of all the
mangoes in the orchard? 4

For this, we take a sample of mangoes
and calculate the sample mean, which is
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the best estimate of the population
mean.

A confidence interval defines the span in
which we are pretty sure the population
parameter lies. In this case, the mean
weight for all the mangoes in the orchard
is the population parameter.

So, in this case, if we consider that the
mean weight of mangoes in the orchard
is 250 gm and the confidence interval is
20, we can represent it as follows:

20 A o0

Fig 4.2 Mean weight of mangoes in the
orchard with confidence interval of 20

Now that we know about confidence
interval let us find out what affects a
confidence interval's width.

The width of a confidence interval
depends upon two things:

1. The first thing is variations
within the population of
interest. If all the population
values were almost the same,
then we will have low/little
variation. Our estimate is going to
be close to the actual population.
Thus, the confidence interval, in
this case, will be small. But a
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more diverse population will lead
to a more diverse sample.
Different samples taken from the
same population will differ more.
We will be less sure that the mean
of the sample will be closer to the
population mean. Thus, here the
confidence interval will be large.
So greater dissimilarity in the
population leads to a wider
confidence interval.

. The width of the confidence

interval is also affected by the
sample size. With a small
sample, we do not have much
reference to base our conclusion.
Small samples will differ more
from one another, leading to a
wider confidence interval.

On the other hand, in larger
sample size, the effect of a few
unusual values is evened out by
the other values in the sample.
Larger samples will be more like
each other. The effective sampling
error is reduced with larger
samples. When we take larger
samples, we have more
information and can be surer
about our estimates, which leads
to a narrower confidence interval.
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7. Let us act on a sense

Another method that can be used to
collect data is via sensors. This method
of data collection requires the least
human involvement.

A sensor is a device that identifies and
measures the change in input from a
physical entity and converts them into
signals. These generated signals can
then be converted into human-readable
displays.

Here is an example of a sensor:

In a mercury-based glass thermometer,
the temperature is the input. Depending
on the temperature change, the mercury
either expands or contracts, causing the
level to go up or down on the marked
gauge, which is human readable.

F

©

Fig 4.3 Thermometer to collect
data based on sense

A sensor can either collect data
continuously or whenever a trigger gets
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activated. Data collection can also be
done automatically without any human
intervention and following a predefined
set of rules.

8.0nline Data

The internet can be considered as an
ocean of data. There is an uncountable
number of websites and web articles on
the internet. All of these serve as a rich
pool of data. Data can be easily collected
from the internet using web data
scraping, cleaning up the data, and then
analyzing them.

9. Charm of XML

Whenever we collect data for analysis,
we first decide upon a subject on which
the same needs to be performed. We
then go one level deeper to understand
the characteristics that need to be
observed to perform the analysis.

Shown below is a table highlighting
upvotes for different types of pizzas.

Pizza Crust Upvote
Thin Crust 50
Regular 10
Cheese Burst 30
Deep Dish 20
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Thus here, we perform an analysis on
pizzas. The study is based on the
upvotes pizzas of different pizza crust
categories have received.

We can also have a similar kind of table
on a web page on the internet. We can
store the data shown in these tables on
the internet in an XML.

XML stands for Extensible Markup
Language. It is a self-descriptive tool to
store and transport data on the internet.
A simple XML is made up of tags,
element names, and element values.

A tag, either opening or closing, is used
to mark an element's start or end. Tags
are of two types: start tag and end tag.
Start tag is created by wrapping the
element name between '<' and '>." An
ending tag is created by wrapping the
element name between '</' and '>'. The
element value is present between the
start tag and the end tag.

In XML, each tag is called a node. Each
node can have one or more child nodes
contained within it.
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Thus, if we want to represent the above
table as an XML, it will be as shown
below:

<Pizzas>
<Pizza>
<Pizza Crust>Thin Crust</Pizza Crust>
<Upvote=50</Upvote>
</Pizza>
<Pizza=
<Pizza Crust=Regular</Pizza Crust=>
<Upvote>10</Upvote>
<fPizza>
<Pizza>
<Pizza Crust>Cheese Burst</Pizza Crust>
<Upvote=30</Upvote>
</Pizza>
<Pizza=
<Pizza Crust=Deep Dish</Pizza Crust>
<Upvote=20</Upvote>
</Pizza>
<[Pizzas>

XML format makes it simple to display
data on a web page. Also, converting
XML to a data table format helps us
visualize our data better.

Thus, we can get an XML to collect data
and perform analysis on it.
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Recap

In this chapter, we have learnt about use of surveys to collect data. We also
understood how to design the questions in a survey and the different types of
questions that may find its place in a survey.

Introducing biasness while collecting sample will give incorrect results.
Sometimes, results from an experiment are stated as an approximation. The
maximum range possible between the approximated value and the actual
value is confidence interval.

Data can be collected via different mediums from different places. We can
collect temperature data via a thermometer, while data on the internet can be
collected via xml.

1)

2)

3)

Exercises

Objective Type Questions

Which of the following statement is false?

a) Yes/No is an example of close ended question in a survey.

b) A rating scale of 1 — 10 is an example of close ended question in a survey.
¢) A multiple-choice option is an example of close ended question in a survey.
d) Suggesting improvement is an example of close ended question in a survey.

Answer d)

Out of the options given below, which one can be selected to be associated with
survey research?

a) The problem of objectivity

b) The problem of "going native"

c¢) The problem of omission

d) The problem of robustness

Answer c) (as participant can opt to not answer any particular question)

Mr. X conducted a study of the way restaurant owners granted or refused access
to a couple. This is an example of observing behavior in terms of:

a) Individuals

b) Incidents

c) Short time periods
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d) Long time periods

Answer b)
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4) The statement "results are accurate within +/-4 p.p., 95% of the time" refers

5)

6)

7)

8)

respectively to:

a) confidence level and confidence interval
b) confidence interval and confidence level
¢) margin of error and margin of confidence
d) sample interval and confidence level

Answer b)

Sampling error can be reduced by:
a) correcting a faulty sample frame
b) increasing response rates

¢) increasing the sample size

d) reducing incomplete surveys

Answer c)

Greater dissimilarity within population of interest will:
a) Increase the confidence interval

b) Decrease the confidence interval

c) Will have no impact on confidence interval

d) None of the above

Answer a)

Which of the following is a method of data collection by sensing?

a) Use of speed guns to measure the speed of vehicles by traffic police.

b) Performing surveys to calculate population of the country.
c) Performing experiments and observing the results.
d) None of the above

Answer a)

What is the best format in which online data should be collected perform

analysis?
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1)
2)
3)

4)

5)
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a) RTF
b) DOCX
c) XML
d) CSV

Answer c)

Standard Questions

What is a survey? What are the things to keep in mind while creating a survey?

(refer to the chapter for pointers)

What are the different types of questions that a survey can contain? Provide two

examples for each type of question. (refer to the chapter for pointers)

What is sampling bias? Is it reasonable to have a sampling bias? Provide an

example to support your answer. (refer to the chapter for pointers)

Given below are instances of biased survey questions. Point out the biasness

involved and try rephrasing the questions so that the subject responding to them

can generate meaningful response.

a) How amazing was your experience with our customer service team?
(The question was put up in a way that assumes customer’s experience was
amazing which highlights biasness. In this case the response will be
significantly skewed. The correct way should be — On a scale of 1-10, how
satisfied were you with our customer service team.)

b) What problems did you have with the launch of this new product?
(The question assumes that there was something wrong in the first place and
will have the customers looking for problem in their answer. The correct way
should be — On a scale of 1-10, how satisfied were you with the use of this
new product.)

c¢) How do we compare to our competitors?
(This question is far too broad. It is assuming that the customers have used
products of their competitors. Also, there is no benchmark given to compare
against. One of the correct ways would be — On a scale of 1-10, how likely
would you recommend our range of products to others.)

d) Do you always use product X for your cleaning needs?
(The problem with this question is that, it can either be answered as a yes or
a no. One of the correct ways would be — What discourages you from
purchasing our product? Options: High Price / Bad quality / Unaware of the
product / Others.)

What is a confidence interval? What are the different factors affecting the values

of a confidence interval for a given population? (refer to the chapter for pointers)
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6) Explain with an example how sensors are used widely in the field of healthcare
to collect data and monitor patients' health conditions. (refer to the chapter for
pointers)

Higher Order Thinking Skills (HOTS)

India is a nation where most people are incredibly fond of watching cricket as a sport.
In order to better strategize against the opponent, each team analyses the strengths and
weaknesses of the opponent, a lot of data is analyzed off the field. Explain in detail, how
this is done. (Highlight the use of sensors to generate pitch maps where batsmen play
scoring shots and areas on the pitch that fetches wicket. Where does an opponent bowler
pitch the ball to prove better than the batsman?)

Applied Project

Consider a situation where a person gets admitted to a hospital for treatment. In such
situations, information is being collected from the patient using various ways. Explain
in detail the various ways data is being collected from the patient. Once the data has
been collected, represent the data first in tabular format and then as an XML.(When a
person gets admitted to hospital, previous medical history, if exists, is collected. Tests
are done based on the existing condition of the patient. All this is done keeping the
previous medical history in mind. During the course of the treatment, everyday checks
are performed to understand the progression of patient’s health condition).
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CHAP’I‘ER

Introduction to R Studio

Studying this chapter should 2.Lesson Plan
enable you to understand:

e Orientation with R Studio | Subtopics Method
e Coding for data science using How to access R | Theory +
R Studio Studio Practical

Basic programming | Theory +
inR Practical

Coding for data | Theory +

1. Lesson structure science in R Practical

1) How to access R Studio? Code example with R | Theory +

2) How to perform basic Studio Practical
programming in R Studio? Exercises Practical

3) Coding for data science using R
Studio.

4) Code example with R Studio. 2.1 Teacher’s Note

S) Exercises Discuss: How to access R Studio?

The teacher should instruct the students
to install R Studio software on the
practice computers. The students should
be advised to download the software
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from the download link provided in the
lesson. The students should then be
instructed to familiarize themselves with
the R Studio interface.

Discuss: Basic programming in R.

The teacher should introduce the basic
concepts of programming to the students
along with examples. They should make
sure that the students are not confused
with the concepts discussed. The teacher
should encourage the students to perform
the concepts' hands-onpractice and come
up with doubts.

Discuss: Coding for data science in R.

The teacher should introduce the
concepts specific to coding for data
science in R.

Creating different visualization like
scatter plot, box plot, line chart, bar chart,
histogram, pie chart, etc.

For each of these visualizations, the
instructor should discuss ways to custom
modify the visualization depending upon
the need. The teacher should encourage
the students to perform the concepts'
hands-on practice and come up with
doubts.

Discuss: Code example with R Studio

The teacher should introduce the concept
of mean median and mode. Methods to
calculate the mean or median where
values in a data set are dropped should
also be discussed. The teacher should
encourage the students to perform the
concepts' hands-on practice and come up
with doubts.

Assignment: Exercises
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The teacher should encourage the
students to complete the exercise
questions provided at the end of the
chapter. The teacher should then review
the answers and provide feedback.

3.Introduction

In the previous chapter, we learned
about collecting data from surveys,
sensors, and the internet. We also
explained in detail the concept of a
confidence interval.

In this chapter, we will learn about R
Studio and coding for data science using
R Studio.

4. Orientation with R

Studio

To download R Studio, navigate to the
link given below:

https:/ /rstudio.com/products /rstudio/downloa

d/

We need to download the R Studio
installer for windows and install it on the
windows machine.

Once the R Studio gets installed
successfully on the windows machine,
we need to open it to start working.

When the R-Studio is opened for the first
time, we get an interface, as shown
below:

38



https://rstudio.com/products/rstudio/download/
https://rstudio.com/products/rstudio/download/

== Microsoft
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for more information and
on how 1o Clve & of & packages 1n peblicarions.

Type ‘demo()” for some demoy, ‘helpl}” for gn-lioe help, or
ran w0 browser 1nverface to belp.

Evverrmwst o ity
[P T -
Rlietsor T Cerr = bewee O o -
& ot
& e
e
i
£
EiE v

On the left-hand side,
there is a window
having tabs Console,
Terminal & Joba.

On the right-hand
side, there are two
windows. The window
on the top has the
following tabs —
Environment,
History,
Connections,
Tutorials. The
window on the
bottom has the
following tabs — Files,
Plots, Packages,
Help, Viewer.

Fle Ede (ode Wow Pt losmon Buld Debug Pl Toch Hep

5 ieevieesl  Sslwy  Coweriw Nl
et et = |

B G pravgemeer v

maaa LI

Vs Poh haiogn W ews
QUrewrose 0 teew o hewer Pue -

LA

For more of the
practical work, we
need a fourth
window to write
script. To do so
click on the +
below File and
select R Script.
This will open a
new window on the
top left-hand side.
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We can load a .csv file from a directory and can see the contents in R-Studio like below:

v

== Microsoft

Flo fse (ol Vew Fow Semice Bold Dewy Pl Tmok Hep
0.0 = s R

Emarcrrent o ey

In the new script
window which
opens, we type a
simple math
expression and
then press Run.
The result will
show up in the
console.

B U5t Code Vew Mol leson Dol Debsg Fuolile Toch Hep

0.0 4 e [ —
LICT w7 Dot Hakey  Comseten el
teise G F - + e i # poortotat + | ff
1 o i o Tremrmaet +
1 vesti = . esv wanrks CussToners. o5y, Bader
i
5 bzt wempty
Fie  Foh Fodope.  Welp  News
Qienroor @ fper = dpwe Qe
£ e
i
it
et
o Lo _... —
- ot H
Choste Mo -
S dnise i

Stepl: First, we set the
working directory.

StepZ: Then we read a
csv file kept in that
directory.

Step3: We click on the
Source huttomn.

Stepd: On clicking the
Source button, variable
testl shows up in the
environment window.

StepS: On clicking on
the testl variable in the
environment window, a
new window opens
which displays the
contents of the csv file,

5

kY
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¥ Microsoft
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== Microsoft
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== Microsoft

The console window in RStudio is the place where we can tell it what to do and it will
show the results of a command. We can type commands directly into the console, but
the drawback is that they will be forgotten when we close the session.

Some examples of simple commands executed via the console in RStudio as given
below:

File Edit Code View Plots Session Build Debug Profile Tools Help
o -« On e+ H H (=0 to flafunction * Addns ~

Laurce

Console  Terminal Jobs

[
=
Bl

cersrishib935/Deskiop/DemoWorking Directory/
> 342
[1] 5
> 3-1
[1] 1
> 3%2
[1] &
> 372
[1] 1.5
> print(“Hello world!")
[1] "Hello world!”
-3
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== Microsoft

Every time RStudio is opened, it goes to a working directory. We can know the current
working directory in RStudio using the command getwd() in the console.

File Edit Code View Plots Session Build Debug Profile Tools Help

& - O o | * Agdins -
Source
Console Terminal Jobs
» getwd()

[1] "C:/users/rishib935/Documents”

We can change the working directory to a folder of our choice. To do so, we use the
setwd() function. The directory path of the directory, which we want to set as working
directory is passed as a string parameter in the function. The directory path which is
passed as a parameter can either be a relative path or an absolute path.
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== Microsoft

File Edt Code View Plots Session Build Debug Profile Tools Help
O -0 2 HB o0 to file/function * Addins =

Source

Console  Terminal Jobs

CifUsers/rishib935/Desktop/DemoWarkingDiractory

> setwd("C:/Users/rishib935/Desktop/pemoworkingDirectory™)
> getwd()

[1] "C:/users/rishib935/Desktop/DemoworkingDirectory”

WO

Vector in R programming

In R, a sequence of elements that share the same data type is known as a vector. Vectors
are the most basic data objects. There are six basic vectors — logical, integer, double,
complex, character, and raw. We also call these basic vectors atomic vectors.

When a person writes just one value in R, it becomes a vector of length one and belongs
to one of the above-stated vector types. Such a vector is called a single-element vector.

45




== Microsoft

Source on Sme 5 &
¥ ATomlc verr f Type characrer

print{"science™);

print{62.6

print{98L)

[T - RN - SR P P N

10 # atomic wect
11 print(FALSE

13 # atamic v
14 print(5-21

16 # atomic vector of Type
17 printicharToraw( data”

Example of different vectors of length 1 in R
studio has been shown here

bl
Just like a single element vector, we also
have multiple element vector. » & ktomic vectar of type integer
We can create a multiple elements o
vector with numeric data using a colon .
operator. I
.

When the above code is executed in the R
Studio, it generates the following ontput
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== Microsoft

Creating multiple elements vector with
numeric data using a colon operator

Using the sequence operator, we can
create a vector with elements between
two numbers, the values for which

increments by a numerical figure.

When the above code is executed in the R
Studio, it generates the following output
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X <- seq(7 , 11 , by = 0.5)
print(x)

To display all numbera from 7
till 11 at an interval of 0.5 each.

Another way of creating a vector is to
use the ¢ function. Here, the default
method combines the arguments
provided to form a vector. Here, all the
arguments are forced to a common type,
which is the returned value type. The
return type is determined from the
highest type of the components in the
hierarchy expression > list > character
> complex > double > integer > logical

> raw > NULL.

> ¥ <- seq(7 ,

> print(x)

== Microsoft

11 , by = 0.5)

[1] 7.0 7.5 8.0 8.5 9.0 9.5 10.0 10.5 11.0

Results from the code Tun above

B p - cil:§

7 print(p | h

next

To create a vector using the

arguments provided.
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== Microsoft

# The logical and nuseric values are comverted To characters.
§ <= c('sango’, "yellow' 6, FALSE)

print(s)

[1] “manga” “yellow™ "8 “FALSE

10.5, “next”)

g nge “10.5" “next”

)

Results from the code run above

In order to access the elements in a vector, indexing is being used. The [| brackets are
used for indexing. Indexing starts with position 1. Providing a negative value in the index

drops the element from the result. We can also use TRUE/FALSE or O and 1 for

indexing.
97 anch test]
| Source on Save L )

1 # Accessing vector elements using position.

2

3 t < c({"Jan”,"Feb”,"Mar”, "Apr"”, "May”, " Jun" ,"Jul")

4 u <- t[e(l,4,6)]

5 printiu)

6

7 # Accessing vector elements using logi

B v <- t[c{TRUE,FALSE,TRUE,FALSE ,FALSE,T

9 printiv)

10

11 # Accessing vector elements using negative indexing.
12 x <- tle(-1,-4)]

13 primtix]]

14

15 # Accessing vector elements using 0/1 indexing.
16 y <- t[e(1,0,0,1,0,0,1)]

17 print(y)

Example of operation with vectors using indexing.
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Consolbe Terminal Jobs

CoPraject - Sudio
> # Accessing vector elements using position,

= Tt <= c{"Jan™,"Feb”, "Mar™,"’ Apl'"."r—'ah" M 17T s TR iy’

- T tfci{l.4,6)]

= printdu)

[1] "2am™ "apr™ "Jun”

> # accessing vector elements wusing Togical indexing.
» w <= T[C{TRUE,FALSE,TRUE ,FALSE ,FALSE , TRUE ,FALSE) ]
> princiv)

[1] "1am™ "Mar™ “Jun”

= # Accessing vector elements wsing negative indexing.
» % <= Tle(-1,-43]

= printix

[1] "Feb™ "mar™ "May” "Jun” TIul”

-

= # Accessing vector elements wsing 0/1 indexing.
»y <=- te(1,0,0,1,0,0,1))

> print(y

[1] "J1an™ "Jam™ "Jan”

= |

Results from the code run above

Arithmetic operations like addition, subtraction, multiplication & division can also be
performed on vectors. For performing arithmetic operations, the two vectors must be of
the same length. The result generated post performing the arithmetic operation is also

a vector.

In the example shown below, we declare two vectors vl & v2, and then perform

arithmetic operations like addition, subtraction, multiplication, and division.
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== Microsoft

Q| abcR testl
[ Source on Save K A -
1 # Create Two VECTOors.
2 vl =- c(1,6,4,9,0,12)
3 v2 =- ¢(5,12,0,7,5,3)
i
5 # wector addition operation.
6 add.result <- vliswv2
7 printadd. result)
B8
9 # wvector subtraction operation.
10 sub.result =- vi-wv2
11 printi{sub.result)
12
13 # vVector wullipliL4Limn UpchL:uH.
14 multi.result <- wl*v2
15 print(multi.result)
16
17 # wvector division operation.
18 diwi.result =- wl/wv2
192 print{divi.result)
20

Example of arithmetic operation with vectors

Conzole Termuinsl Jobs

CuProject/R-Shudho;
® Create Two vectors.
vl <= c(1,6,.4,9,0,12)
. . . w2 =- ¢(5,12,0,7,5%,3)
Arithmetic operations

L L

# vector addition operation.
add. result <- wlswl

= print(add.result)

[1] & 18 4 16 5 1%

=

also result in a vector. > # yector subtraction operation.
= sub.result =- wl-w2
= print(sub.result)
[1] -4 -& 4 2 -5 49

performed on the two vectors

= # vector multiplication operation.
= multi.result =- wvl*yZ

= print{multi.result)

[1] 572 o063 O 36

e

= # vector division operation.
» divi.result <= wvi/v2

= prinmt{divi.result)

[1] ©.200000 O. 500000 Inf 1.285714 0.000000 4,000000

-

Results from the code un above

List in R programming

Alist in R is a type of R object which contains different types of elements like - numbers,
vectors, strings, and another list within it. A list can also contain a function or a matrix

as its elements.
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== Microsoft

To create a list, we use the list() function. Shown below is an example to create a list
using strings, numbers, vectors, and logical values.

0

1 # Creat trings, numbers, vectors and a logical

2 # values

3 Tist_data <- Tist("8lue”, "Orange™, ¢(15,27,62), FALSE, 67.48, 128.3)
4 prim(1ist_data)

Example of a code to create a liat

Jobu

list contaimimg strings. mumbers, vectors and a logical

. e sT{"slua”, "orange”, (15,27 ,62), FALSE, &7.48, 1I8.3)
print{list_dazal

[[x1]

[1] “Blua™

[C211

[1] Toramge”

[[31]

[1] i5 27 &2

[[41]

[1] FaL=e

[[51]

[1] &7.48

[[&1]

[1] 28.3

Results from the code ran above

Naming elements in a list
Names can be given to list elements, and they can be accessed using the same.

Shown below is an example of assigning names to the elements in the list.
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== Microsoft

0 ancr
t Source on Save N/

1 # Create a list (:'l":""‘:_‘, a vector, a atrix a t
2 list_data <- list(c("saturday”,"sunday”),

3 matrix(c(5,4,2,9,-7,6), nrow = 2),
4 Tist("blue",TRUE

5

6 # Give names to the ele ts in the list

7 names(list_data) <- c(“weekend Days"”,

8 Example Matrix",

9 Example Inner list

10
11 # Show the list
12 print(list_data
13

I Example of assigning names to elements in a list I

CuPraject®- fragios
# Create a 11st conmtaining a vector, a matrix amd a Tdist,
Tist_data «=- Visv{c( Saturday”, "Sunday™},
marrix(cf{s5,4,2,9,-7,6), NFow = 2},
Tist{"blue” , TRUE))

names (1ist_data) <- c{"weekend Days",
“gxample_matrix"™,
“gxample Inmner Tist™)

# Show the 1ist.
print{1ist_data)
§'weekend Days
[1] "Satwrday” “Sunday"

o
5
-
> # Give names t©o the elements 1in the list.
5
>
.
-

SExample_Matrix

[.1] [.2) [.3]
[1,] 3 4 -7
[z.] 4 ¥ 6

$'Example Imnegr 14ist’
$"Example Inner 1ist [[1]]
[1] “"bPlua™

$Example Inner 1ist [[2]]
[1] TRUE

Reanlts from the code Tun above

Accessing elements in a list

Elements in a list can be accessed using the index of the element in the list. In case the
list is a named list, it can also be accessed using the names.
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O apcr
%% | Source on Save P S

1 # Create a 1ist containing a vector, a matrix and a list.
2 list_datra <- Yist(c("Ssaturday","sunday"),

3 matrix(c(5,4,2,9,-7,6), nrow - 2),
4 Tist("blue”,TRUE))

5

6 # Give names to the elements in the list

7 names(lfst_data) -« c("weekend Days”,

8 “example_matrix”,

9 "Example Inner Tist™)

10
11 # Access the first eleéement of the list.

2 print(list_datal1l)
13
14 # Access the thrid element., As it is al a list
15 #all its elements will be printed.
16 print(list_datas$'Example Inner 1i5t'4
17

l Example of accessing elements in a list l
Consols Termiinal Folrs

CoProject/R«Studiaf
# Create a 11st containing a vector, a matrix and a 11st.
Tist_data == listl{c{“Saturday™ ., sSunday"),.
matrix{c{%,4,2,9,=F,8), nrow = 23,
Tise("bBlue™ , TRUE}}

# Give names to the elements 1n the Tist.

names{list_data) =- c{“"weekend Days™.
"Example_Matrix™,
"Example Inner Tise")

# access The first element of tThe T1ist.
print{list_dazal1ll)

waekend Days

1] "saturday”™ "Sunday"”

Sy WY R R YWY R R WY

> ® access The thrid element. as it 15 also a list,
= #3111 1ts elements will be printed.

= print{list_data$"Example Inner 14st")

CL[1])]
[1] "Blue”
[[2]
[1]

[2]1]
1] TRUE

Results from the code run above

Manipulating elements in a list
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== Microsoft

In a list in R, we can add, delete or update elements. The addition or deletion of the
elements can only be done at the end of the list. However, an update can be performed
on any element in the list.

As a demonstration, let us use the list shown in the above example:

O] abcA”
[ Cseurcecasme | O, A -
1 & Create a 195t containing a vector, a matrix and a 19sTE.
2 Tist_data Tist{c{"saturday”, "Sunday ™),
3 matrix{c{5,4,2,9,-7,6), nrow = 2},
4 Tist("bTuwe”, TRUE)
5
6 # cive names to the elements in the Tist.
7 names{11st_data) c{"weekend Days",
B “Example_matriz",
9 "Exampleé Imnér 19st”
10
11
12 # any element is always added at the end of the Tist
13
14 Tist_dataf[4] =- "Test element”
15 princ{list_data[4])
16
17 # an | ement 1 1Yy 1 th er 1 T
18
19 Tist_data[4] UL
20 print(list_data[4])
21
22 # update can be on any element in the Tist.

23 # update the 2nd Element.
24 Tist_data[2] "Matrix updated by string”
25 print{lisc_data[2])

26 |

Example of manipulating elements in a list
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== Microsoft

Console Terminal Jobs

CoProiect/R-Studic,

> # Create a list containing a vector, a matrix and a Tist.
> Tist_data =- Tist(c("saturday™,”"Sunday™),

-~ matrix{c(5,4,2,9,-7,6), nrow = 23},
- Tist({"bTue” , TRUED}D

-

= # Give names to the elements in the Tist.

= names{list_datal) =- c{"weekend Days"”

- TExample_Matrix™T,

4 "Example Inner 19st™)

-

=

= #F ArTY glement 9% ._-11'\.\.'.;1__-,-"_, added at the arnd of the Tist.
=

= Tist_datalf4] =< "Test @#lement™

= printllisc_datalf4])

[[111]

[1] "Test «]lement™

T

= # any element is always removed from the end of the Tist.
b

= Tist_dartaf4] =<=- NULL

= print{lisct_dacta[4])
B A

>
= # update can be done on any element in the list
» # update the Znd Element.

> 1ist_darta[2] =<=- "matrix updated by string”

> princ{lisc_datal[z2])

SExample_matrix

[1] "matrix updated by string™

Results from the code mn above

Matrices in R programming

In R, matrices are an extension of the numeric or character vectors. In other words, they

are atomic vectors arranged in a two-dimensional rectangular layout. Thus, matrix

being an atomic vector extension, its elements must be of same data type.

To create a matrix in R, we use the matrix() function.

The syntax for creating a matrix in R is:

matrix(data, nrow, ncol, byrow, dimnames)
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== Microsoft

The parameters used can be described as follows:
e data: the input vector which becomes the data elements of the matrix.
e nrow: number of rows to be created.

e ncol: number of columns to be created.

¢ byrow represents a logical clue. When set to TRUE, then the elements in input
vector are organized by row.

e dimname is the names assigned to the rows and columns.

Shown below is an example of a matrix where no data source is provided.

Source on Save W S
y <- matrix(nrow = 2, ncol = 2]

Ll P i
-

Example of a matrix
with no data source

Console  Terminal Jobs
C/Project/R-Studio

> ¥y <- matrix(nrow = 2, ncol = 2)
* -T 5 3 L]

- [a] [,2)

[1.] NA MA

[z,] HA  NA

>

Results from the code mn above
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abcR*
ke [ SourceonsSave | & /- $Run | %

1 # Elements are arranged sequentially by row.

2 M <- matrix(c(2:13), nrow = 3, byrow = TRUE)

3 print(Mm)

4

5 # Elements are arranged sequentially by column.
6 N <- matrix(c(2:13), nrow = 3, byrow = FALSE)

7 print(N)

8

9 # pefine the column and row names.
10 rownames = c("rowl”, "row2", “"row3")
11 colnames = c("coll", "col2", “col3”, "cold"™)
12
13 P <- matrix(c(2:13), nrow = 3, byrow = TRUE,
14 dimnames =~ list(rownames, colnames))
15 print(p)|

| Example of a matrix taking vector of numbers as input I

Console Terminal Jobs
CyProject/R-Studiof

== Microsoft

Shown here is an
example of
creating a matrix
taking a vector of
numbers as input

= # Elements are arranged sequentially by row.
> M <= matrix{c(2:13), nrow = 3, byrow = TRUE)

= print{M)

.21 C.21 [.3] [.4]
[1, 2 3 4 5
[z.] 6 7 8 9
[3.] 10 11 12 13

= M =- matrix{c{2:13), nrow = 3, byrow = FALSE)

= print{N)
(.21 C.2] [.3] [.a4]
2 5 ] 11

"ealda™)

colnames)})

(1.1
[2,] 3 [ 9 12
[3.] ) 7 10 13
=
= # pefine the column and row names.
> rownames = c{ rowl”, "row2", "row3i")
= colnames = c("coll™, "col2”, "col3d”
-3
= P <= matrix{c(2:13), nrow = 3, byrow = TRUE,
+ dimnames = Tist{rownames,
= print{P)
coll col2 col3 cold
ol 2 3 4 5
rows 6 7 g8 9

row3 10 11 12 13

=

Results from the code run above
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How to access elements in

a matrix

Elements of a matrix can be
fetched by using the column

and row index of the element.

Shown below is a code

snippet that illustrates how

we can access different

elements in an array.

Console Termibnal Jobs

CuProject/R-Studia/

rowWnames = c{ rowl”,
colnames = c{"coll™,

“rowz’”,
Tcol2™,

# Create the matrix.
P =- matrix{c{2:13),
dimnames

nrow =

# Access the element
princ{P[1,3])
1] 4

T IR T

# access the element

= prinmt{P[3,2])

[1] 11

= # access only the 2nd row.

= princt{P[2,.])

coll co0l2 col3 col4d
7 ] ]

=

= # access only the

= print{P[,3])

rowl rowZ rowd

4 8 iz

=

3,
= 1istT (rownames,

3ird column.

== Microsoft

*Run |

Q) abeR®
[H Source onSave | O -
1 # pefine the column and row names
2 rownames = ¢{"rowl”, "row2", "rowl")
3 colnames = c¢{"coll”, "col2”, "col3d”, "coald”)
4
5 # create the matrix.
6 P <- matrix(c(2:13), nrow = 3, byrow = TRUE,
7 dimnames = list(rownames, colnames))
8
9 # access the element at 3rd column and 15t row.
10 print(P[1,3])
11
12 # access the element at 2nd column and 4th row.
13 print(P[3,2])
14
15 # access un1y the 2nd row.
16 print(r[2,])
17
18 # access only the 3rd column.
19 printir[,3])
20 |

Example of how to acceas elements in a matrix

# Define the column and row names.

"rowa"™)
"col3”, "cola™)
byrow = TRUE,

colnames))

at 3rd column and 1st row.

at 2znd column and 4th row.

Resultas from the code run above
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== Microsoft

Arithmetic operations such as addition, subtraction, multiplication & division can also

be performed on matrices. For performing arithmetic operations, the two matrices must

be of the same dimensions. The result generated post performing the arithmetic

operation is also a matrix.

Shown below is an example where we declare two matrices matrix1 & matrix2 and

then perform arithmetic operations like addition, subtraction, multiplication,

division on them.

Q an
Source on Save <

1 ~ reave WO 22X ALY

2 mactrixl mactrix(ci(6,

3 printi(matrixl

B

S matrix2 matrix{(c(9,

6 print(matrix2

8

9 v \aigd T hs A C#

10 resulc matrixl + mactrix2
11 cat("rResult of addition”.,”™
12 print(result
13

14 # subtra

15 result matrixl mactrix2
16 cat("resultr of subrtraction”.,”
17 print(result

18

19 # Multiply the e

20 resulc matr ixl1 matrix2
21 cat("Result of multiplic

22 print(result

23

24 ide ‘ A es

2% result matrixl matrix2
26 cat("rRezult of division",™
27 print(result

28

nrow

« Nrow

Example of arithmetic operation in a matrix
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== Microsoft

b Ten 223 matrices
= Ha% - mairinfc(s, 5, 2. 3. B. T)e P = 1)
= prinsiratrinl)
o Eedd Le2d 1,03
[2:] - a
[z,1 H] ] ?
= mATrixd «- macrixic 2,0, 4, & o - 2]

]
< - 1 Al
of subirac
= princiresult
[«a] [.2] [.2
1,1 3 2 3
[z.1 i 2 &
= & vl isly the mabsidas
= Fefult «- matrindl * matrind
CA (" Eeawly of suleiplicarfon™, Y
megaplit of multipldcation
+F]
£ 1=]
= & Divide The mavrices
= Pesull <- =mALsiad mALFixd
Aivdsion™, “wn}

Wit}

£.2] €.2 [-2]
[L.] O, EH&EEET -Int 1. &DOOOD
[2.] 3. 2000550 ¥ X 333333

Resulta from the code un above

Arithmetic operations performed on the two matrices also result in a matrix.

We can also merge many lists into one list. Merging can be done by placing the lists

inside a c() function or list() function.
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== Microsoft

Q] sber
= SourceonSave  { ' -

1 # Create two lists.
2 1istl <- 1ist(1,2,3)
3 1list2 <- Tist("sun","Mon","Tue")
4
S # Merge the two lists.
6 merged.list = c(11st1,list2)
/
8 # print the merged 1list
9 print(merged.list)

10

Example of merging two list into one

Cofdede  Terminal Babid

CoPradieyE. Sludis

» # Create two 1ists

= Tistl =- 1ist(l,2,3)

 Tist2 o= Tist{"Sun", "HMon™ . "Tue™)

# Merge the two Tists.
merged. 113t = c{11s8t1,195L2)

# print the merged 1ist
print{merged. 115t}

Results from the code tun above

Transforming list to vector




== Microsoft

We can transform a list into a vector. By doing so, we can perform further manipulation
on the elements of the vector. Once a list is being converted to a vector, we can perform
all the arithmetic operations possible on vectors. To convert a list into a vector, we use
the unlist() function. This function takes a list as input and generates a vector as

output.

Shown below is an example to convert lists into vectors and perform addition on them.

Q'] abcR
Source on Save L

1 # Create lists.

2 Tistl <- 1ist(5:9)

3 Pisr2 <-1ist(20:24)

4

S

6 # convert the lists to vectors

7 vi unlist(listl)

8 v2 <- unlist(list2)

9
10 print(vi
11 print(v2
l% ‘ Console  Terminal lobs
3 # Now add the vectors
14 resulr visv2 Cu/Project/R-Studioy

# Create lists.
listl <- Tist(5:9)
Tist2 <=-1ist{20:24)

15 print(result)

# Convert the l1ists to vectors.
vl <- wnlist{listl)
v2 =- wunlist{list2)

Example of converting list to vector

L R L

print{vl)

[1]1 567 89

> print{v2)

[1] 20 21 22 23 24

> # Now add the vectors
> Fesult <- visv2

> print(result)

[1] 25 27 29 31 23

Results from the code man above

Arrays in R programming
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== Microsoft

Arrays are the R data objects in which we can store data in more than two dimensions.

So, if we create an array of dimensions (4,5,2), it will create two rectangular matrices,

each with four rows and five columns. Arrays can store only data types.

An array is created using the

array

Lourte an Save i =

two wectors of different length
c(G,4,1
ci9,

""u
12,15,16,14,11

C

clvectorl ,vector?) , dim c(3,3,2

Example of an array

o abcd
array() function. The array|()
. . 1 # Create
function takes vectors as input 2 wvecrorl
1 wector?
and uses the dim parameter - —_—
6 result
values to create an array. i In="inr result
Shown below is a simple example
of an array
Conzole  Terminal Jobs
:r ;Féa{;-gﬁa vectors of different lTengths.
= wittorl <= C(&,4,1)
= vector? «- c(%,12,15,16,14,11)
> & Take these vectors as 'i:'||:|_.7_ to the array.
» result <- arrayi(c{vectorl,vector?),.dim = c(3,3,2))
» printiresult)
i s &
£.11 .21 L.3]
[1,] & 9 16
[2,] i 12 14
[3,] 1 15 11
(.11 [.2] [.3]
[1,] 6 9 16
[2.] 4 12 14
[3,] 1 15

Results from the code run above

names to the rows, columns, and matrices.

parameter.

In arrays, we can provide

This is done using the dimnames
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=
O gD g0 S0 Shoen B g B B

11
12

% | Source an S & F =
# Create two vectors of different lengths.
vectorl <- c(50,45,32)
vector? <- ¢(15,31,17,13,9,65)
column. names <- c("Batsmanl”, Batsmanz”,"Batsmani™)
row. names <- c("Inningl”,”Inning2”,"Inning3"™)
matrix. names <- c("satrix_a","Matrix_g")

# Take these vectors as input to the ar ray.
result <- array(c(vectorl,vector?) . dim - ¢(3,3,2),

disnames - 1ist{row.names,column. names , matrix. namnes))
rrint;rESultJ

Example of an array

-

s s MATrix_a

Batsmanl Batsman2 Batsmani

Inningl 50 15 13
Inning2 45 31 2
Inning3 32 17 65

y o MATtrix_g

Batsmanl BatsmanZ Batsman3

Inningl 30 13 13
Inning?2 43 n 9
Inning3 32 17 65
-

Results from the code run above
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How to access an element in an array

== Microsoft

Elements in an array can be

O] sbcR retrieved using the column,
= Source on Save O o5
1 # Create two vectors of different lengths. I‘OW, and matrix lndex Of the
2 vectorl ¢(50,45,32)
3 vector2 <- ¢(15,31,17,13,9,65)
4 column.names <- c(“Batsmanl”,K “sBatsman2”,“Batsman3™) element.
S row.names <- c("Inningl”,"Inning2", " Inning3")
6 matrix.names <- c("satrix_A","Matrix_s")
O o et e Shown below is a code
# Take these vectors as input to the array
9 result <- array(c(vectorl,vector2),dim = c(3,3,2),

10 dimnames 1list(row.names,

11 column, names,

12 matrix,names))

13 we can acCcess

14 # Print the third row of the second matrix of the array

15 print(result(3,,2]) elements in an array.
17 # Print the element in the 1St row

18 # and 3rd column of the 1st matrix.

19 print(result(1,3,1]

20

21 # print the 2nd matrix
22 rrint:resu1tﬁ..22'

| Example of accessing elements in an array

Cisfrissle Terrranal S

-

W OW W W W W

WOW W W W W

S Prop S Bugp

" Create
vaCTorl <= i 45,32}

vector2 <= c{1%,31,17,13,9,65)

column. names <- c{"Batsimanl”, "Batimanl™ , “Batimani”}
e, naEEs <- S{TIAMIAGL”, "TAniRg” T Trning T )
matrix.names <= c{"Matrix_a”,"satrin_B")

tors of different Tengths.

#® Take theis vediord a3 Tnput To The array,
rasult <- array(c{vectorl, vectorl), dim = c{3,3,2),
dimnames = 11st{row. names, colusn. names , matri. names))

# Prift the Tk

rom of The second mateiz of the areay
primeiresulc[2 3

Batsmanl Batsman? Batsman3

=
.

i 17 L+

# print the element in the 1st row and 3rd column of the IstT matrix.

> primt{reswlt[L, 3,100
[1] 11

=

= @ Print the Znd Matrix.

-

primtireswlt[., 213
Datimanl BATImAny BATSAAn)

Trnfingl 50 1% 13
Ireving2 4% 31 3
Ireving3 iF. 17 L
>

Results from the code mn above

snippet that illustrates how

different

66




== Microsoft

Factors in R programming

In R, factors are the data objects used to categorize the data and store it as levels.
Factors can store both strings and integers. They are generally used in columns that

have a finite number of unique values. Factors are helpful in the data analysis for
statistical modeling.

Factors in R are created using the factor() function. The input parameter for this
function is a vector.

Shown below is an example of implementing factors in R:

o
Source an Save L -
i # Create a vector as input
2 data c("rRight”,"Left” ,"Right™,"Top™, "Top™,
3 “right™, “Lefr”,"Left™ ,“Right”,"Top
d
5 printidata
[ r.'ll"il'l'[ is.factor(data
8 #® apply the actor function
9 factor_data factor (data
10

11 print(factor_data
12 print(is.factor(factor_data
13 |

Example of a factor in R

“Top” aight” “Left™ “Lefe”™ “afight™ “Top”

Rfght Left Lefr right Top

Results from the code run above
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Data frames in R programming

== Microsoft

In R, a data frame can be defined as a table-like structure used to store data. In a data
frame, each column contains the values of each variable. Here, each row contains one
set of values related to each column. In a data frame, the column names are non-empty,

and the row names should be unique.

Data frames are made up of data that are of numeric, factor, or character data type.
Here, each column should contain the same number of data items.

To create a data frame, we use the data.frame() function.

person.data <- data. frame
emp_id ¢ (1:5),

=
L |

4 emp_name = c("Rick”,"pan”,"Michelle”, "Ry
: =

[

1
age = ¢(23,21,15,11,28

§ printiperson.data
9|

an”,"Gary"
)

Example of a data frame in R

emp_id emp_name age

1 1 rRick
2 2 Dan
3 3 Michelle
< < Ryan
5 5 Gary

23
21
15
11
28

Regults from the code ran above

Shown below is an example of a
simple data frame:
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== Microsoft

Structure of the data frame
In R, we can get the structure of a data frame using the str() function.

Shown below is an example of str() function to get the structure of a data frame.

H Source om Save L -
# Create the data frame.
person. data data. frame(
emp_id = ¢ (1:5),
emp_name = c("rRick”,"pan”,"Michelle”, "ryan”, "cary”},
age = ¢{23,21,15,11,28))

= O B e R

# Get the structure of the data frame

str(person. data)

o oo

Example to get the structure of data frame in R

Consobe  Terminal lobs

CoPraject/R- Shudia,

> # Create the data frame,

> person.data <- data.frame(

- emp_id = ¢ {1:5),

* emp_namng = c{"Rick™,"pan”,"michelle”, "Ryan”, "Ggary"},
- age = c(23,21,15,11,28))

>

= # Get the structure of the data frame

> striperson,data)

"data.frame’: 5 obs. of 3 wariables:
Semp_id : int 1 2 3 4 5
§ emp_name; chr “rRick” "pan” "michelle” "mRyan” ...
i age : num 23 21 15 11 28

>

Results from the code run above

Retrieving the summary of data in a data frame
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== Microsoft

We can get the statistical summary and nature of the data in a data frame by applying

the summary() function.

Shown below is an example of a summary() function to summarize data in a data frame.

Source on Save 4 -
# Create the data frame.
person, data data.frame(
emp_id = ¢ (1:35),
emp_name = c{"Rick™,"Dan”,"Michelle”, "Ryan”, "Gary")
age c(23,21,15,11,28

# print the summary of the data im the data frame
print(summary(person.data

[T - W STy A

Example to get the summary of data frame in R

Console  Terminal Jobs

RroECLR - S,

> # Create the data frame.
» person. data <- data. frame(
+ efp_id = ¢ ({1:5),
esp_nasg = C{"RIck™,"Dan”,"michelle”, "Ryan™, "Gary™)},
+ age = c(23,21.1%,11,28))

.
> # Print the summary of the data in the data frame
> print{summary(person.data))

emp_id emp_nase age
Min. :1 Length:s Min. :11.0
1st Qu.:2 Class :character 1st Qu.:15.0
Median :3 Mode character Median :21.0
Mean HES Mean :19. 6
Ird Gu.:4 3rd Gu.:23.0
Max. 3 Max. :2B.0

Results from the code rman above

How to extract data from a data frame

We can extract a specific column from a data frame using the column name.
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== Microsoft

Shown below is an example of extracting data from a data frame.

5.

| Sournce on Save W
# Create the data frame
person.data <- data.frame(
emp_id = ¢ (1:5),
emp_name = ¢("Rick”,"Dpan"”,"Michelle", "Ryan”, "Gary"),
age = ¢(23,21,15,11,28))

# Extract Specific columns.
result <- data.frame(person.datafage,person.dataienp_name)
printiresult)

[N = - B R W R R P R

[

| Example to extract data from a data frame in R

Console Terminal lobs

C.-':"E_EC H=Studia/
> # Create the data frame.
= person.data <- data.frame(
- emp_id = ¢ (1:5),
- emp_name = c{"Rick”,"Dan”,"michelle”, "rRyan”, "cary"),
+ age = c(23,21,15,11,28))
-
> # Extract Specific columns.
= result <- data.frame(person.datalage,person. datafemp_name)
= print{result)
person. data. age person.data. emp_name

1 23 rick
2 21 Dan
3 15 Michelle
4 11 Ryan
5 28 Gary
=

Reaunlts from the code mn above

Coding for Data Science using R-Studio
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== Microsoft

An essential aspect of data science includes data visualization. We can represent such
visualizations as scatter plots, box plots, time series plots, bar charts, histograms, pie

charts, etc.

Although we have functions to plot scatter plots, box plots, and time series plots in R,

we can also plot them by including a package named ggplot2.

ggplot2 is a plotting package that simplifies the creation of complex plots from data in
a data frame. This package provides a more programmatic interface to specify what
variables to plot, how they should be displayed, and other general visual properties.
Thus, one needs to make minimal changes if the underlying data source changes or

change the visualization from scatter plot to bar plot.

A few of the essential functions under the ggplot2 package include the ggplot function

& the geom functions.

ggplot graphics are built gradually by adding new elements. This approach makes

plotting flexible and customizable.
To build a ggplot, the basic template used for generating different types of plot is:
ggplot(data = <DATA>, mapping = aes(<MAPPINGS>))+ <GEOM_FUNCTION>()

Using the ggplot function, we bind the plot to a data frame. This is done using the data

argument.

We define an aesthetic mapping (using the aesthetic (aes) function), by selecting the
variables to be plotted and specifying how to present them in the graph, e.g. as x/y

positions or characteristics such as size, shape, color, etc.

GEOM_FUNCTION represents the graphical representation of the data in the plotin the

form of points, lines, or bars. The most common forms of geom functions are:

e geom_point() [ used for scatter plots, dot plots, etc.|
e geom_boxplot() [used for boxplots]
e geom_line() [used for trend lines, time series, etc.]
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== Microsoft

To add a geom function to the ggplot function, we use a ‘+’ operator.

Scatter plotin R

Let us first see how we can create a scatterplot in R without using any package.
For creating a scatterplot in R, we use the plot() function.

The basic syntax for creating a scatterplot is:
plot(x, y, main, xlab, ylab, xlim, ylim, axes)
Following is the description of the parameters used:
¢ x is the data set whose values are the horizontal coordinates.
e Yy is the data set whose values are the vertical coordinates.
e main is the tile of the graph.
¢ xlab is the label in the horizontal axis.
¢ vylab is the label in the vertical axis.
o xlim is the limits of the values of x used for plotting.
e ylimis the limits of the values of y used for plotting.
e axes indicate whether both axes should be drawn on the plot.

Shown below is an example

. 9 abcr*
of a simple scatter plot
Source on Save A, -
drawn using plot() function 1 # cet the input values.
. 2 input <=- mtcars[,c('disp’, "hp )]
in R. 3
4 s =- plot(x inputidisp,y inputthp,
In this example, we are using 5 xlab = "nighest Speed”,
[ ylab = "Horsepower",
values of two columns disp 7 x1im = c(50,500),
B ylim = (40,320},
& hp from the built in e main = "Highest speed vs Horsepower”
10
mtcars data set in R. We are 11 s
12
using the values from these l
two columns to draw a Example to draw scatter plot in R

scatter plotin R.
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Shown alongside is the
scatterplot drawn in R for the

above set of inputs.

The Y-axis displays the

Horsepower and

The X-axis
Highest speed.

displays the

Now let us see how we can plot a scattered plot using the ggplot2 plotting package.

Horsepower

150 250

S0

== Microsoft

Highest speed vs Horsepower

Highest Speed

Scatter plot drawn using the above code

Here, we will see the use of geom_point() along with ggplot())

As stated earlier, in R, we have a predefined dataset named mtcars.
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== Microsoft

O abcr* test]
'y Source on Save A S
1 library(ggplot2)
3 p <- ggplot(mtcars, aes(x=wt, y = mpg))
E p+ geom_point()

| Example to draw scatter plot in R using ggplot2

meg

. * . :i - .
i L
. . .
Scatter plot drawn using the above code
Box plot in R
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== Microsoft

A box plot is a graphical technique of
summarizing a set of data on an interval scale.
Boxplots are used extensively in descriptive data —|_ - Maximum
analysis. Using this, we can show the shape of - +— 31 Quartile
the distribution, its central value, and its
variability.6

Outlier —— @

Interquartile Range

A boxplot in R is created using the boxplot() Ll
function. «—— Median
. . — +«— 1%t Quartile
The syntax to create a boxplotin R is: J_
+— Minimuam

boxplot(x, data, notch, varwidth, names,
main)

Following is the description of the parameters used -
e X is a vector or a formula.
o data is the data frame.
e mnotch is alogical value. Set as TRUE to draw a notch.

e varwidth is a logical value. Set as true to draw width of the box proportionate to
the sample size.

¢ names are the group labels which will be printed under each boxplot.

e main is used to give a title to the graph.

The boxplot() function can also take in formulas of the form Y~X, where Y is a numeric
vector grouped according to the value of X.

For demonstrating boxplots in R, we will be using the airquality dataset.
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== Microsoft

0 sbcrr From the airquality
H [)SourceonSave | Q /- data set, we will use
1 Temperature <- airquality$Temp the data for the
2 wind <- airqualityiwind temperature column
3 and windspeed
4 boxplot(Temperature,wind, column.
5 main = "Simple boxplot example”,
6 names = c("Temperature”,"windSpeed”),
7 col = c("orange”,"red"),
8 border = "brown")
9
10 |

Example to draw box plot in R

Boxplots drawn for

Simple boxplot example temperature and
=) - windspeed columns
- T on the airquality
=
s -| e data set
3 :
S
& ]

I

[ | —

I I
Temperature WindSpeed

Box plot drawn using the above code
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== Microsoft

Example of a boxplot where the numeric vector is grouped according to another value.

1
2
3
4
5
6
7
8

LS,

=]

L/

k4 || Source on Save

boxplot(Temp-Month,

airquality,

main = "Monthly Temperature boxplot”,
x1ab = "Month Number",

ylab = "pegree Fahrenheit”,

col = "orange" )

]

Shown alongside is
the example using
the airquality
dataset. Here the
Temp is the
numeric vector and
it has been grouped
according to the
Month number.

| Example to draw box plot in R using grouped value l

Degree Fahrenheit

70 80 90

60

Monthly Temperature boxplot

e
¥
i H : i
i i ]
i L}
[ ¥
; '
R -
I T
! [
I T
[ L B !
[ [
5 [ ]
—r ]
L}
= e
I
Ju——

Month Number

Boxplot to show
temperatures
grouped according to
month number.

The boxplot shown
alongside shows that
July (month number
7) is relatively hotter
than the rest.

Box plot drawn using the above code
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== Microsoft

Now let us see how we can plot a boxplot using the ggplot2 plotting package.

Boxplotin R ((use of geom_point() with ggplot())

.....
SourceonSave | W S -

Tibrary(ggplot2)
set.seed(1234)

dat <- data.frame(setting = factor(rep(c("a","8"),each = 300)),
rating = c(rnorm(300), rnorm(300,mean = .5)))

= @ N dm o B

p <- ggplot(dat, aes(x = setting, y = rating)) + geom_boxplot()

p

[y
(=TT - -]

| Example to draw box plot in R using ggplot2

rating

E—

setting

Scatter plot drawn using the above code




Line chartin R

== Microsoft

A line chart is a form of a chart created by connecting data points of the data set. Line
charts can be used for exploratory data analysis to check the data trends by observing
the line graph's line pattern.

To create a line graphin R, we use the plot() function.

The syntax used to create a line chart in R is:

plot (v, type, xlab, ylab, main, col)

Following is the description of the parameters used -

v is a vector containing the numeric values.

" n

type takes the value "p" to draw only the points, "l" to draw only the lines and
"o" to draw both points and lines.

xlab is the label for x axis.

ylab is the label fory axis.

main is the Title of the chart.

col is used to give colors to both the points and lines.

Let us look at an example to draw a line chart in R using plot function

1
2
3
4
5
6

-t il
- O WO oo ~

SourceonSave | { /¥ v
child_weight <- c(5,8,14,20)

plot( child_weight,
type = "0,
xlab = "First 4 years of birth",
ylab = "weight in Kilograms",
main = "Child weight in first
four years after birth")

]

Here we will plot the
weight of a child in
the first four years
after birth.

Example to draw a line chart in R
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Child weight in first
four years after birth
=
o
E
8w |
_g] -—
w
L=
£ o
=
P
=
v -
T | T | T |
1.0 15 20 25 30 35
First 4 years of birth

== Microsoft

| Line chart drawn using the above code

Now let us see how we can draw a line chart using the ggplot2 plotting package.

Line in R (use of geom_line() with ggplot())

Tibrary(ggplot2)
set.seed(1234)

of <- data.frame(Country = c("Coumtryl”, "Country2","Country3”),

we_win = c(1,2,5))

p <- goplot(data = df,
aes(x = Country, y = WC_Win, group = 1))+ geom_line

() + geom_point()

Example to draw a line chart in R using ggplot2 I

Here we are
plotting a
particular
country’s world
cup win and then
connecting them
via line chart.
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== Microsoft

VWC_Win
-

Country

Line chart drawn using the above code

Bar chart in R

The basic syntax for creating a bar chart in R is:

barplot(H,xlab,ylab,main, names.arg,col)

Following is the description of the parameters used:

e H is a vector or matrix containing numeric values used in bar chart.
e xlab is the label for x axis.

e ylab is the label fory axis.

e main is the Title of the bar chart.

e mnames.arg is a vector of names appearing under each bar.

e colis used to give colors to the bars in the graph.

Given below is an example to draw the bar graph for maximum temperature in Celsius
recorded during five consecutive months of a year

82




= O LA P RS =

IH [ Source on Save

LS
# Create the data for the chart
Temparature <- c(7,12,28,31,40)
Months <=- c(”Jan”,"Feb™, "Mar"”, "apr"”, "May")

== Microsoft

barplot(Temparature,names.arg = Months,xlab = "Months”,
ylab = "Temperature”, main = "Temperature Chart™)

Example code to draw bar chart in R

A Zoom bpot = (O | 4 e
Temperature Chart

-

=T

=2
E Lo ]
g
a o7
E
LT
F oo

D —

Jan Feb Mar Apr May

Months

Bar chart drawn using the above code
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Bars can also be plotted horizontally by providing the argument horiz = TRUE

Mionis

8 S o Bl B

| Source on Save N * Run
#Create the data for the chart
Temperature =- ¢(7,12,28,31,40)
months <- c({"Jan"”,”"Feb”,"Mar"”,"apr"”, "May"”)
barplot(Temperature,names.arg = Months,

ylab= "Months" , xlab "Temperature"”,

main "Temperature chart”, horiz TRUE)

e

Example code to draw bar chart in R

Temperature chart

o

&
2

20

Tomperatae

| Bar chart drawn using the above code

Group bar chart and stacked bar chart

1

The horizontal
presentation of
bar graph for

maximum
temperature in
Celsius was
recorded during
five  consecutive
months of a year.

Bar charts can also be created in R with groups of bars and stacks in each bar using a
matrix as an input value.
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@ abcRe .
: Here we will
: cove | Q .
| Soowee o Sove B 7 represent
1 # Create the input vectors. .
2 colors = ¢("vielet”,"orange”, "green”) maximum
3 months <- c("Jan","Feb”,"Mar", “Apr","May") temperature in
4 regions <- c("pelhi”, "kolkata", "Mumbai™) )
. Celsius recorded
6 # create the matrix of the values. d_u_ring 5
7 wvalues <- matrix(c(5,9,25,30,35,10,20,25,35,40,11,21,27,38,42), "
& nrow = 3, ncol = 3, byrow = TRUE) consecuuve
9 months of a year
10 # Create the bar chart diff res
11 barplotivalues, main = "Temperature by month”, ?‘t 3 . erefit cities
12 names.arg = months, xlab = “month”, in India
13 ylab = “Temperature in Celsius”, col = colors)
14

15 # add the legend to the chart
16 legend("topleft”, regions, cex =1, fi11 = colors)

I Example code to draw a stacked bar chart in R l

Temperature by month

_| B Delhi
O Kolkata
B Mumbai I

Jan Feb Mar Apr May

Temperature in Celsius
0 20 40 60 80

maonth

I Stacked bar chart drawn using the code written above '

Instead of a stacked bar we can have different bars for each element in a column
juxtaposed to each other by specifying the parameter beside = TRUE in the barplot
function as shown below.
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0" ancar

EH [DSouceonSave  Q /-
1 # Create the input vectors.
2 colors = c("violet”,"orange”, "green"”)
3 months <- c("Jan”,"Feb","Mar", “Apr"”, "may")
4 regions <- c("pelhi”,"Kolkata”, "sMumbai™)
5
6
7
8

# Create the matrix of the values.
values <- matrix(c(s,9,25,30,35,10,20,25,35,40,11,21,27,38,42),
nrow = 3, ncol = 5, byrow = TRUE)

10 # create the bar chart
11 barplot(values, main - "Temperature by month”,

12 names.arg = months, xlab = "month”,
13 ylab = "Temperature in Celsius”, col = colors,beside = TRUE)
14

15 # Add the legend to the chart
16 legend(“"topleft”, regions, cex = 1, fill = colors)

l Example code to draw bar chart in R l

Temperature by month

| m Delhi
= Kolkata
1 B Mumbai
NEL l

Jan Feb Mar Apr May

30 40

20
|

Temperature in Celsius
10

month

I Stacked bar chart drawn using the code written above I
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Histogram in R

The basic syntax for creating a histogram in R is:

hist(v,main,xlab,xlim,ylim,breaks,col,border)

Following is the description of the parameters used:

v is a vector containing numeric values used in histogram.
main indicates Title of the chart.

col is used to set color of the bars.

border is used to set border color of each bar.

xlab is used to give description of x-axis.

xlim is used to specify the range of values on the x-axis.
ylim is used to specify the range of values on the y-axis.

breaks are used to mention the width of each bar.

Shown below is an example to plot a simple histogram using R:

L
Source on Save i S

1 # create data for the graph

2 k <« ¢(9,13,21,8,36,22,12,41,31,33,19)

3

4

5 # Create the histogram.

6 histik,xlab = "weight”,col = "yellow”,border = "blue"’
&

g |

Example code to draw a histogram in R
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Histogram of k

15 20

Freguency
05 1.0

I T T 1
10 20 30 40

Weight

Histogram drawn using the above code

Pie Chartin R

The basic syntax for creating a pie chart in R is:
pie(x, labels, radius, main, col, clockwise)
Following is the description of the parameters used:

e X is a vector containing the numeric values used in the pie chart.
e labels are used to give description to the slices.

e radius indicates the radius of the circle of the pie chart.(value between —1 and
+1).

e main indicates the Title of the chart.
¢ col indicates the color palette.

¢ clockwise is a logical value indicating if the slices are drawn clockwise or anti
clockwise.

Shown below is a simple pie chart created using input vector and labels.
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H || Source an Save LS
# Create data Tfor the graph.
y <= ¢(22, 57, 35, 88)
labels «- e{"volleyball”™, "rootball", "Basketball®, “"Cricket”™)

# plot the chart.

piely,labels]|

Example code to draw a simple pie chart in R

otball

WVolleyball
Basketball

ncket

Pie chart drawn unsing the above code

We can modify the above pie chart with a custom Title and colors
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SourceanSave Ol A .
ata f

Lhe grap

== Microsoft

# Create d

¥ c{22, 57, 35, 88)

labels <- c{"volleyball”, "Football”, "Basketball”, "cricker™)

# Blot the chart.

pie(y, labels, main = “sports pie chart™, col = rainbow{lengthiy))
|

Example code to draw a pie chart in R with

custom title and colors

Sports pie chart

Basketball

Pie chart drawn using the above code

The above pie chart can also be presented in the form of slice percentages and

chart legend
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bl | Sourceon S | W e
1 # Create data for the graph.
2 oy« (22, 57, 35, BE)
3 labelsl <- c("volleyball”, “Football”, "Basketball™, “Cricket”)
4
§ piepercent<- round(100%y/ sun(y), 1]
B
8 # Plot the chart,
9 pie(y, labels = piepercent, main = "Sports pie chart™.col = rainbow{lengthiy]))
10 Tlegend(“topright™, labelsl, cex = 0.6,
11 fill = rainbow(lengthiy)))

12 |

Example code to draw a pie chart in R
with slice percentage and chart legends

Sports pie chart

Valleyball
Football
EBaskatball
Crichat

9

17.3

Fie chart drawn nsing the above code

== Microsoft
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6. Code examples with R-Studio

In this section, we will determine how to perform statistical analysis using R studio. For
this, we will be using many built-in functions. Most of these functions are part of the R
base package.

The functions being referred to here are mean, median, and mode.

Mean
We calculate the mean by taking the sum of values and dividing it by the number of

values in the data series.

To calculate the mean in R, we use the mean() function. The mean() functionin R takes

a vector as an input along with the other arguments and generates the result.
The syntax for calculating mean in R is:

mean(x, trim = 0, na.rm = FALSE, ...)

Following is the description of the parameters used:

e X is the input vector.
e trim is used to drop some observations from both end of the sorted vector.

e mna.rmis used to remove the missing values from the input vector.

Shown below is an example of calculating the mean of a given input vector.
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07 abcrr
= Source on Save | 4 /’ -
1 # Create a vector
2 vy <- c(22, 45,57,34 ,18,78,62)
3
4 # Find Mean
5 result.mean <- mean(y)
& print(result.mean)

Example code to calculate mean in R

Console  Terminal Jobs

r

L

# Create a vector
y <- c¢(22, 45,57,34,18,78,62)

# Find Mean
result.mean <- mean(y)
print(result.mean)

1] 45.14286

VvV Y W Y YW YW

== Microsoft

Here we have
taken a vector of
seven numbers.,
We then calculate
the mean of the
seven numbers in
the vector by
using the mean)
function.

Result generated for the above executed code

As shown in
the result,
the mean for
the given
numeric
vector is
coming as
45.14286.
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Use of trim parameter in the mean() function:

When the trim parameter is used in the function, the vector's values get sorted. Then
the required number of observations are dropped from both ends from the calculation

of the mean.

So, when trim = 0.2, 2 values from both the right end and left end are dropped from the

mean calculation.

Shown below is an example of calculating the mean of a given input vector, having

a trim parameter

¥ | abcR! In this example,
we have

Source on Save ’ !
- - /7 considered a

1 # Create a vector. vector of length 10
£ X <- ¢(16,9,3,5.2,14,2,54,-23,8,-¢ and calculated the
3 mean with a trim
4 # Find Mean. value of 0.1

5 result.mean <- mean(x,trim = 0.1)

6 print(result.mean

8

9 |

Example code to calculate mean with trim value in R
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Console  Terminal Jobs

'3

# Create a vector.
x <- ¢(16,9,3,5.2,14,2,54,-23,8,-2)

# Find Mean,
result.mean <- mean(x,trim = 0.1)
print(result.mean)

1] 6.9

Worm WoOW W N WY

== Microsoft

Result generated for the above executed code

Use of na.rm parameter in the mean() function:

In this
example, the
vector x is first
sorted in
ascending
order. Since
here trim =
0.1, the first
and last
element from
the sorted
vector are
discarded and
the mean is
calculated on
the remaining
8 numbers.

In some situations, one or more value may be NA. Suppose the vector contains a missing

value (populated in the vector as NA). In that case, the mean function by default returns

NA.

To drop the missing value in a vector, we set the na.rm parameter to TRUE (i.e., na.rm

= TRUE), which means remove the NA values.
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Shown below is an example of calculating the mean of a given input vector with

missing values:

I In this example,
we have
SOUnce on Save g - \
BT Creatt 3 vectos - considered a
2 y c(13,8,4,5.3,17,NA,43,-21,NA, -6, NA vector having 3
3 missing value.
4 # Find mear
5 result.mean mean(y)
6 print(result,.mean)

# Find mean dropping WA values
result.mea mean(y,na.rm = TR
print{result.mean)

-
= O WO 0o

I Example code to calculate mean of a vector having null values

Console  Terminal Jobs

# Create a vector,
y <- €(13,8,4,5.3,17,NA,43,-21,NA, -6, NA)

result.mean <- mean(y)
print(result.mean)

[1] NA

o

-
-
=
> # Find mean.
>
-

> # Find mean dropping Na values.

> result.mean <- mean(y,na.rm = TRUE)
> print{result.mean)

[1] 7.9125

>

l Result generated for the above executed code l

In the calculation of mean
for the vector, if we don’t
declare na.rm = TRUE, in
that case result for the mean
calculation returns NA.

In the calculation of mean for
the vector, if we declare na.rm
=TRUE, in that case the
missing values are ignored and
mean gets calculated on the
rest of the elements in the
vector.
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Median

The median can be defined as the middlemost value in a data series.
To calculate the median value for a data series in R, we use the median() function.
The syntax for calculating median in R is:

median(x, na.rm = FALSE)
Following is the description of the parameters used —

e x is the input vector.

e na.rmis used to remove the missing values from the input vector.

Shown below is an example of calculating the median of a numeric vector

0 zbe R In this example,
we have taken a
SourceonSave | 4, /- numeric vector as
1 # Create a vector. input.
2 X% <- c(13,8,4,5.3,19,3,65,-32,9,-6
3
4 median.result <- median(x)
5 |pr‘1'nt median, result’
b

Example code to calculate median of a vector
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Console  Terminal Jobs

C:/Project/R-Studio/

> # Create a vector,

> X <- ¢(13,8,4,5,3,19,3,65,-32,9,-6)
>

> median.result <- median(x)

> print(median.result)

[1] 6.65

-

Result generated for the above executed code

Use of na.rm parameter in the median() function:

In some situations, one or more value may be NA. Suppose the vector contains a missing
value (populated in the vector as NA). In that case, the median function by default

returns NA.

To drop the missing value in a vector, we set the na.rm parameter to TRUE (i.e., na.rm

= TRUE), which means remove the NA values.

Shown below is an example of calculating the median of a given input vector with

a missing value
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2
i
L=
s
]

- ]

= Source on Save 4 f -

# Create a vector.
X <- c(13, 8, 4, 5.3, 19, 3,
65, -32, 9 , -6, NA)

median. result <- median{x)
print(median.result)

median.result <- median(X, na.rm = TRUE)
print(median.result)

[ IV = RN (S O - T N

=

Example code to calculate median of a
vector having NULL values

Console  Terminal Jobs In the calculation of median for
the vector, if we don't declare
na.rm = TRUE, in that case

# Create a vector. result for the median calculation
X <= t(13|8:¢| 5. 3,19,3,65,-32,9. _'5! H’i-} returns NA.

C/Project/R-Studio/

>

-

=

> median.result <- median(x)

> print(median. result) In the calculation of median for the
[1

>

>

] NA vector, if we declare na.rm = TRUE,
in that case the missing values are
> median.result <- median(x, na.rm = TRUE) ignored and median gEtscaF“HEtEd
> print(median. result) on the rest of the elements in the
[1] 6.65 vector.

-

| Result generated for the above executed code I
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A mode is defined as the value with the highest frequency of occurrences in a set of

data. The mode can be determined both for numeric and character data.

For calculating the mode, we do not have any inbuilt function in R. Here; we create a

user-defined function to get the mode of a data set.

Shown below is an example of a user-defined function that takes a vector as input

and returns the mode value as output.

abc R
Source an Shwe L=

1~ getmode function(v)

2 unigk unigue{v)

3 ma matchi{v, unigk

4 ps tabulate(ma

5 ind which. max{ps)

B urniqgk [ind]

]

9 # Creart TOF ki l

10 c(6,5,6,7,5,6, £,5,9,9,8 B
11

12 # calculate the mode using the user function.
13 result getmodely

14 printiresult)
15

16 # Create Th eCTor with charas s
17 charw c{"in™;"out”,"at” ,"out” ; "out™)
18

19 # calculate the ode s I US#
20 result getmode(charwv

21 printiresult)

Example code to calculate mode of a vector
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Consale Terminal lobs

CuProject/R-Studio

getmode <- function(v) {
unigk <- umiquelv)
ma <= marchiv, |_|r1'iq'-;_'!
ps <= tabulate(ma)
ind <= which.max{ps)
unigk[ind]

1
J

v <- ¢(6,5,6,7,5,6,7,8,5,9,9,8,7,8)

>
.

> # Create the vector with numbers.

>

-

> # caleculate the mode using the user funcrion.
-

-

result <- getmode(v)
print{result)
[1] &
>
> # Create the vector with characters.
> charv =- c({"in","out™, at™,"out"”, "out™)
=
= # Calculate the mode using the user function.
> result <- getmode(charv)
= print{result)
[1] "out”
>

Result generated for the above executed code

Recap

e In this chapter, we have learnt about use of R Studio for programming in R.

e We have learnt about the different data objects in R.
e We have learnt about methods to generate different statistical visualization

using R.

e We have learnt the ways to calculate mean, median & mode using R as the
programming language.
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Exercises

Objective Type Questions

Ris an programming language?

a) Closed source
b) GPL
c) Open source

d) Definite source
Answer c)

How many types of R objects are present in R data type?
a) 4
b) 5
c) 6
d) 7

Answer c)

In vector, where all arguments are forced to a common type, please tick the correct
order:

a) Expression <logical < double

b) Double < logical <NULL

¢) Integer < character < expression

d) Character < logical < raw
Answer c)

Which function is used to create the vector with more than one element?
a) Library ()

b) plot ()

c) ¢
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d) par ()

Answer c)

Which of the following is incorrect regarding List in R programming?

a) A list is a type of R object containing elements of different types like numbers,
strings, vectors.
b) A list can also contain another list within it

c¢) Elements in a list can be accessed using the index of the element in the list.

d) The addition or deletion of the elements can only be done at the middle of the
list.

Answer d)

A is a two-dimensional rectangular data set.
a) Vector

b) Lists

c) Matrix

d) Functions

Answer c)

Which function takes a dim attribute which creates the required number of
dimensions?

a) Vector

b) Array

c) Matrix

d) Lists

Answer b)

By what function we can create data frames?
a) Data.frames ()
b) Data.sets ()
¢) Function ()
d) C)

Answer a)

Which are indexed by either row or column using a specific name or number?
a) Datasets
b) Data frames
c) Data
d) Functions
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Answer b)

10)The geom function used to plot scatter plot while using ggplot2 package is:
a) geom_point()
b) geom_boxplot()
c) geom_line()

d) None of the above

Answer a)

Standard Questions

1) Write a programin R to create a multi-element vector having the first ten natural
numbers and print it. (refer to the chapter for pointers)

2) Suppose we have two vectors, V1 = [2, 3, 0, 5] and V2 =[6, 1, 7, 0]. What will be

the result of the following?

a) V1+V2
8,4, 7, 5]

b) V1-V2
[-4, 2, -7, 5]

c) V1*V3
[12, 3,0, O]

d) V1/v2
[0.33, 3, 0, Inf]

3) Write an R program to create two numeric matrices and perform arithmetic
operations like addition, subtraction, multiplication, and division. (refer to the

chapter for pointers)
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Draw a bar plot in R, showing the number of days (y-axis) each month for 2016 (x-
axis). (refer to the chapter for pointers)
The table below shows the number of water filters sold in the first six months of

the year 2019 by two different stores, Store A & Store B.

Month | Jan Feb Mar Apr May Jun

Store A | 32 34 35 28 37 45

Store B | 28 22 34 36 25 20

Use the data shown in the table above to draw a side by side stacked chart, having
Month in X axis, Number of water filters sold in Y axis and legend for bars of Store
A & Store B. (refer to the chapter for pointers)

Draw a pie chart in R to represent days in each month for the year 2016. (refer to
the chapter for pointers)

For a given vector (7, 3, 8,6, 5,7, 1,9, 2, 7, 6), write a program in R to calculate
and display the mean, median, and mode of the vector. (refer to the chapter for

pointers)

Higher Order Thinking Skills (HOTS)

1) In R, we have an inbuilt dataset named Orange. Plot a scatter plot showing

age(x-axis) vs circumference(y-axis). The scatter plot should be plotted first using
the normal function in R and then using the ggplot2 library. (refer to the chapter

for pointers)

2) In R, we have an inbuilt dataset named Orange. Plot a boxplot showing age(x-

axis) vs circumference(y-axis). The boxplot should be plotted first using the
normal function in R and then using the ggplot2 library. (refer to the chapter for

pointers)

3) In R, we have an inbuilt data set named Orange. Plot a histogram for the

circumference of the Orange dataset. (refer to the chapter for pointers)

105




== Microsoft

4) In R, we have an inbuilt data set named BOD. Use the data set to draw a line

chart plotting Time vs. Demand. (refer to the chapter for pointers)

Applied Project

There is an inbuilt data set named iris present in R. Use the iris dataset to plot the box
plot of Sepal length for different species present. Also plot a scattered plot for Sepal
width against Sepal length. (Students should be encouraged to plot using normal R
function as well as using functions from ggplot2).
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