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Concept Paper

Art integrated learning: Integrating Art Activities into Lesson Planning
Dr. Swati Gupta, Joint Secretary, Academics.
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Introduction-

Action competence is concept that deals with an individual’s capacity of critically selecting and
conducting possible actions that may solve societal problems through democratic mechanisms
(Odabasi, Kurt, et al., 2011, p. 1). Education, when it moves beyond rote learning of concepts and
enters into daily life situations of learners enabling them to take or suggest remedial measures leads
to transdisciplinary approach.

In this process, involving art integrated activities as a means to teach lessons which not only develop
capacity for action competence but also leads to transdisciplinary approach can create myriad
understanding in the learners having a rippling effect on their future understandings and actions.
Making a proactive, self -aware learner is also envisaged in the NEP 2020 and NCF 2023.

Review of Literature-

Jensen and Schnack (1997) in their influential paper on the ‘Action Competence Approach’ defines
Action competence as being able, willing and qualified to act and has been defined as ‘someone’s
insightful readiness to act in a way that meets the challenges of a given situation’. Observing that
knowledge does not per se lead to much-needed action, Jensen (2002, 2004) has argued that the way
knowledge is typically taught in formal education is not sufficiently action-oriented. He distinguishes
four types of knowledge through which a problem can be approached and analysed:

(1) knowledge about the existence and consequences of the problem (‘WHAT is the problem?’),
(2) knowledge about its root causes (‘WHY do we have this problem?’),

(3) knowledge about alternatives and visions (“WHERE do we want to go?’) and

(4) knowledge about strategies for change (‘HOW do we change things?’).

Jensen emphasises, that students are limited to ‘landscape of knowledge’ that is not necessarily
conducive to action as it reduces the focus to the existence and consequences of the problem. For
education to be action-oriented, he argues, it should strive to explore and develop all four dimensions
of knowledge (Jensen 2002). Also, Almers (2013) highlights the important role that teachers play in
students’ pathways towards action competence. For example, how topics such as critical thinking or
reflection on complexity can be taught to students in a more tangible manner? Collis (2021) speaks
about Learning through the arts as both experiential and visceral, which can make it unforgettable
and participatory.

Marshall (2015) suggested five strategies for the integration of art: deception, extension/ projection,
reformatting, mimicry and metaphor. These strategies offer teachers and students in elementary,
middle and high school; some concrete and doable art-based methods to connect art with the
curriculum. Marshall (2010) proposed using contemporary art strategies to integrate art and key ideas
in other subjects and to view visual arts integration as a transdisciplinary space.

Often classroom teaching takes students away from current challenges of their daily lives. The
teachers don’t equip the students to deal with issues such as separation anxiety from parents, making
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friends, communication, bullying etc. The ability to weave class room teaching with these issue, brings
a Transdisciplinary approach. The Problem/Project based on a real-life context. In such teaching, the
discipline boundaries are de-emphasised and students work on a real-life problem or project. These
concepts and skills bridge between the disciplines, real-world contexts and, students’ interests and
concerns

An effective manner in which students can be engaged into learning is to include various forms of art
in the learning process. It is also both creative and interactive, as the art process is one of both
exploration and involvement; it includes high-level skills such as working collaboratively, competitive
thinking, creativity, resilience in problem solving and self-assessment. In inclusion, using the arts in
learning provides students with visible tools for self- expression and encourages them to identify their
own personal interests and pursue solutions to problems [Stainback and Stainback (1996), Vandercook
and York (1990), Thousand and Villa (2000) and Weiner (2002)]. There are some important
considerations to keep in mind while applying the Art Integrated Learning approach in the classroom
to foster inclusivity:

. A comprehensive approach to learning.

. Aesthetic encounters.

. Ability to switch back and forth between nonverbal and verbal communication.

. The ability to see the similarities and differences between different arts.

. Artistic reinforcement in integration.

. Using integrated learning to empower students.

. Encouraging others to think about things differently.

. Creating an environment in which all opinions are welcomed.

. Providing youngsters with decision making opportunities.

10. Identifying each child's unique strength.

11.Encouraging children to collaborate and work together while simultaneously working
independently.

12. Every day of learning should be filled with fun, laughter and, new experiments and experiences.

13. Provide opportunities for students to role-play.

14. Allow kids to sketch and name their thoughts, ideas, and feelings to express themselves.

15. Encourage the use of art-related vocabulary.
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Result and Discussion-

Integration of arts with subjects means that arts (visual arts, performing arts and literary arts) becomes
an integral part of teaching-learning processes through adopting an art integrated lesson plans, where
art becomes the basis of classroom learning (NCERT, 2019). Art Integration as means of
Transdisciplinarity further signifies a unity of knowledge beyond disciplines and making it real life
centric; Piaget, (1972). Arts at the centre of the lesson plan creates a doable solution other than
clarifying concepts, therefore, making learning holistic, joyful and experiential. Such learning increases
the capacity of learners to deal with situations and thereby making them action competent.
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